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Winter Session General Objectives: 
 
The Jasaeng JS English winter session materials for levels 98-104 have been put 
together with a clear set of objectives in mind. Generally these objectives are 
oriented around: 
 

 Providing students with an integrated framework of materials and activities 
that allow different learning areas (reading, vocabulary, grammar, listening, 
speaking and writing) to overlap within thematic (or “content-based”) 
frames, hopefully providing opportunities for subject areas to complement 
each other and encourage a holistic approach to English language learning; 

 
 Implementing an incremental skill-building system that challenges and 

“stretches” students’ existing proficiency base; 
 

 Developing a regular routine to language learning in different subject areas 
that allows for variety and the chance for students to predict forthcoming 
activities and learning demands so that they can set goals and learn from 
their own mistakes (in terms of both preparation and performance); 

 
 Viewing reading materials as a central spoke for other language applications 

– i.e., a good knowledge of the reading material and its associated 
vocabulary and themes is more than likely going to assist students to do 
well in learning areas such as listening and writing; 

 
 Promoting both “top down” and “bottom up” approaches to reading, the 

former through the materials’ “think-along” method and the latter through a 
carefully planned vocabulary preparation and review system; 

 
 Making a start on the listening concentration required to do well in 

international tests such as TOEIC and TOEFL – in particular the longer 
passages and “content-oriented lectures” as well as “vocabulary in context” 
sections featured in such tests; 

 
 Providing regular opportunities for the students to engage each other using 

meaningful English connecting learning content to their personal lives and 
opinions; 

 
 Building confidence in the learners to present short speeches in front of 

peers and to plan and write well-structured essays in ways that prepare 
them for writing of TWE standards; 

 
 Providing collaborative language development opportunities that on the one 

hand (1) promote team work and cooperation, and on the other hand (2) 
target the learners’ own needs while allowing busy teachers to “teach to a 
class” effectively; 

 
 Giving teachers as many pre-prepared materials and tools as possible to 

hopefully reduce the stress associated with an intensive teaching schedule. 
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1. From Reading to Writing, Listening and Speaking 
 
The following notes should give both Korean and foreign teachers a good overview of how 
the winter program essentially “works” and how the responsibilities for each type of teacher 
relate to and complement each other. It is the basic philosophy of Jasaeng JS English that 
learning needs to be a holistic experience in which different aspects of language are given 
due attention and yet work within a harmonious system. The program appears to start with 
reading and move out towards formal writing and speaking tasks, but this is an 
oversimplification, as is the idea that Korean teachers merely “start” a process which foreign 
teachers “finish”. Even though all teachers have particular aspects of the curriculum to 
implement, as teaching teams we have a responsibility to know almost as much about our 
partner teachers’ classes and materials as we do our own. Together with our partner teacher 
we can form a clearer picture of our mutual students’ needs and development – on our own 
we can only ever really get half of the big picture. 
 
The reading syllabus (with its associated content, concepts and vocabulary) forms the 
essential “core” of the program. The reading material alone represents the most significant 
language ‘input’ students can be expected to experience. One of the key roles of the reading 
teacher is to make sure that this input becomes comprehensible input, through such 
processes as schema activation, discussion about texts, vocabulary learning and “thinking 
along” whilst reading. Sometimes the learners’ own language (Korean – at the lower levels) 
can be helpful in accessing and understanding this content, but generally speaking we would 
prefer to see English used most of the time in the classroom. 
 
Based on ideas and concepts in the reading texts, students will engage in writing tasks that 
extend the concepts, ask the students to relate the content to their own lives, or formulate 
ideas or opinions in response to it. For this reason it is a good idea for the reading teachers 
to browse the writing topics (Appendix D) for each level and week to get a feel for which 
readings and associated concepts are worth some additional attention or extension in reading 
classes.  Similarly, writing teachers need to have a good idea of what the related readings 
were about in order to know both (a) how to reactivate schemata for the concepts to be 
written about, and (b) what sort of feedback and information can be passed back to reading 
teachers in terms of what the students’ writing shows about their understanding of the 
reading texts.  
 
Basically, the more students know or can relate to the readings, the more confidently and 
competently they ought to be able to engage in associated writing tasks. However, we should 
not discount the fact that the actual act of writing itself can be another step in bringing 
concepts read about more deeply into students’ own lives through deeper thinking and 
careful application. By this I mean that writing should not be seen as an ‘end goal’ of reading 
nor as some sort of evaluation of the reading comprehension process. I mean that it is 
perhaps more healthy to think of writing as a logical step to follow reading and an 
opportunity to take a shot at putting new language input into communicative use.  
 
Listening as a skill is applied to the reading content in two ways. The first is through the 
“English through English” vocab-listening quizzes and exam, dealing with ‘bottom up’ 
vocabulary processing and comprehension skills at sentence and word level. The other 
application is the regular dictogloss listening activity, featuring short selections taken from 
reading texts. Students listen to these readings with the general benefit of having read them 
previously but without the immediate benefit of seeing the text before their eyes. They 
attempt to focus their listening in order to take down key meaningful details in note form and 
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this information is then used to attempt a ‘reconstruction’ of the text that included the key 
ideas and details. This activity encourages reactivation of language passed over in reading 
alongside a focus on form and a more ‘top down’ comprehension strategy. There is no need 
for reading teachers to call special attention to the sections of reading texts that 
will comprise dictogloss scripts, but it could be helpful to remind students that 
dictogloss scripts could be taken from any part of the week’s readings and it is in 
their own best interests to concentrate on the reading content at all times. Above 
and beyond the dictogloss’ worth as a reading review mechanism and language activation 
skill, it is featured in the Ewha program to give students progressive practice and exposure in 
the sort of extended listening skills needed for the most difficult parts of the TOEIC and 
TOEFL listening tests. 
 
Foreign teachers’ schedules also feature a weekly “finding out” activity applying spoken 
interaction based on the previous week’s readings. Students ask each other for opinions and 
ideas based on underlying concepts in the reading content. “Finding out” in many ways forms 
a link between reading and writing and reading and listening, with a more personal and 
interactive emphasis. It needs to be emphasized that some chances to answer 
questions about readings in the reading teacher’s class can form good preparation 
for follow-up finding out activities, but by the same token foreign teachers will 
need to have familiarity with the reading texts in order to help the students talk 
about it and to know whether students are making the most of the opportunity to 
have ‘something to talk about’. 

 
Towards the end of the winter session, students need to select one of their essays to use as 
a script for a formal speech in front of the class. Following reading, writing, listening, and 
interaction, it is hoped that by this stage students have been given a productive range of 
practice that can facilitate confidence to get up in front of one’s peers and deliver a speech 
using English. It is also hoped that students will have a much deeper understanding of ‘what’ 
they are talking about using English from start to finish, circumventing the standard 
practices in Korea of either translating a speech directly from Korean into English or (worse) 
delivering a speech they hardly understand or appreciate at all. 

 

2. Suggestions for Winter Session Preparation 
 
Following are some lists of suggestions for teachers to help them in preparing for the winter 
session. These are general preparatory considerations that should be engaged in before the 
session actually starts, whereas some other considerations can be addressed on the first day 
of the session or in an ongoing fashion throughout the program. 

 

Reading Teachers: 

 
 Read over the syllabus/schedules included as Appendix A in this book. Take especial 

note of the Reading class schedules, but also take some time to examine the 
writing/listening/speaking schedule that accompanies each level. This is important in 
terms of knowing where the reading content you teach “goes” for productive purposes in 
writing and oral skills. Knowing about the foreign teachers’ schedule is also important for 
counseling purposes if mothers or students happen to ask you questions about this 
portion of the program. 
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 Once you have an idea of your personal schedule, make sure you take the time to 
actually read the texts you will be responsible for teaching. You will need to give your 
students an overview of the reading themes during the first week of the program, so it is 
essential that you know something about them. All the reading books have overviews of 
the thematic content and learning objectives at the start of each section, and each story 
has a lead-in in a colored box at the top of the first page, so it could be good to start 
with those. 

 
 Quickly scan the vocabulary workbooks you will be using. Make sure you personally 

know the words listed, but also consider which words students are likely to find difficult 
or might ask you about. Remember that one of your key roles is to help students with 
their reading and vocabulary development, and your ability to do this effectively may 
very well depend on how carefully you have thought about the material before you step 
into the classroom. 

 
 Take especial note of the section in this book titled “Suggestions for the First Day”, as 

this will give you an outline of the important things you need to go over or have ready 
for the students. The intensive session involves a routine with many different 
requirements, and it is best to get students on track from the very first day to avoid 
misunderstandings and/or homework discipline problems further on in the program. 

 
 
  

WLS (Writing/Listening/Speaking) Teachers: 

 
 As per reading teachers (see above), it is important that you take a look at Appendix A 

for an overview of the syllabi/schedules and the section entitled “Suggestions for the 
First Day”. WLS teachers have a somewhat more leisurely start to the program based on 
the fact that (a) it can take more time for foreign teachers to ‘click’ with Korean students 
who may or may not understand explanations and instructions in English, (b) the WLS 
program involves homework towards the end of the week rather than from the start of 
the week, and (c) the very nature of the program requires that there be some work with 
reading texts before the language skills can reasonably be transmitted or applied in 
writing, listening or speaking. The first week of the WLS schedules are basically about 
getting to know the students (and helping them to get to know each other) and exposing 
them to activity types in a gentle way that can be used as models to show students what 
will be expected of them routinely from the second week. 

 
 One of the first things WLS teachers will need to do (on the first day) is deliver a 

listening comprehension script containing information about themselves targeted to 
three level bands (low 98-100, middle 101-103 and high 104-105). This will need to be 
prepared before the first day of the winter session. You can type these yourself if you 
wish or hand-write them onto the pages provided in Appendix C of this book. Note that 
it is recommended that you start with the high band (104-105) and then progressively 
simplify this script for the middle and low bands. Appendix C also includes some short 
notes on what you might like to incorporate into these scripts. 

 
 It is a good idea to look over the essay topics and writing grading criteria (Appendix D), 

“finding out” (Appendix E), dictogloss (Appendix F) and speeches (Appendix H). In 
particular, teachers will be grading a “finding out” activity and a speech during the first 
week, so it is important for them to be on top of these grading considerations early. 
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3. Suggestions for Handling the First Day 
 

Reading Teachers: 

 
 Try to begin with a nice relaxed greeting – smiling a lot on the first day will be helpful 

despite the stress associated with getting everything organized and started. Try to 
immediately engage the students in English without demanding much in the way of 
direct responses from them (unless you already know them and/or they happen to be 
Ewha regulars). New students are likely to be shy and uncertain of what to do at the 
start of the first lesson. It is highly recommended that you do not start distributing 
textbooks to the students straight away. This can distract them and cause them to miss 
some key information you will probably need to convey to them. 

 
 Gather class information and fill each student’s name into your tracking journal. This is 

actually a good chance to immediately start getting some more personal information 
from each student of a more informal nature. As you walk around the class getting 
students’ names, ask them additional questions in a clear but friendly way (for example 
“How old are you?”, “What school do you go to?”, “Have you studied at Jasaeng before?”, 
“Do you like reading books?”, etc). These additional interactions should seem casual but 
are in fact highly useful in terms of (a) having more information to help you to connect 
names to faces, (b) establishing a basic idea of how able or willing various students are 
in responding to you in English, and (c) which (if any) of the students may represent 
either positive or potentially negative influences in your class. This kind of information 
may help you to determine who you will be able to call on for participation during initial 
reading lessons and which of the students you may need to “keep an eye on.” 

 
 Following this initial data gathering, introduce yourself and go over any quick rules you 

have for your classroom. These could be the basic things such as not speaking Korean 
without permission, getting homework done and having it ready for the teacher to see, 
etc. 

 
 Distribute any textbooks to students and have them write their names in English and 

Korean on the outside cover. This is also a good chance to quickly test yourself to see 
which of the student’s names you can remember. As you hand each student their books, 
try to recall their name. Allow the students to quickly flip through their books for a 
couple of minutes. This is another good chance to spot potential problems in your class. 
Students who give the materials little more than a cursory look over may not be keen on 
being there and could represent motivational issues you are going to need to deal with 
at some point. Those who immediately complain or curse about the materials will need 
to be dealt with straight away – if you show tolerance for this kind of attitude in the first 
lesson then chances are you will need to put up with it for the entire session, and (in a 
worst case scenario) it can be a cancer which quickly spreads from one student to others. 

 
 Call students’ attention to the syllabus/schedule at the front of their workbooks. Go 

through it day by day, giving students a brief overview of what is involved and any 
associated themes or tasks. Allow the students to ask you questions if you wish. It is 
probably a good idea to run this portion of your class in Korean (if you are Korean) for 
the sake of clarity and to remove early on any risk of excuses like “I didn’t understand 
what I had to do”. Make sure you give clear explanations about homework, spelling 
quizzes and tests. 
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 Take students though the instructions for their vocabulary workbook. It is highly 
recommended that you do the first workbook page (Unit 1) together as a class, or even 
better, distribute an example you have completed yourself. It is absolutely essential that 
students understand the vocabulary homework procedure from the first lesson, as 
homework begins from the first day and students really must know what is expected of 
them. Also explain how vocabulary homework is to be tracked and graded. 

 
 For the remainder of this first lesson, it could be really valuable to explain to students 

how you learned English (if you are a Korean teacher) and especially the different 
strategies you yourself have used to increase your English reading proficiency. This is 
important for establishing a connection with your students and the potential for students 
to see you as a valuable and accessible role model. Try not to gloss over the difficulties 
and really emphasize that success in English language learning requires both a great 
attitude and a willingness to work work work! Try to affirm in students your belief that 
the learning materials and study approach at Jasaeng will really help the students to 
improve if they do what is asked of them. You can also talk about the various purposes 
and uses of learning English, and invite the students to contribute their own ideas and 
thoughts. Of course, this kind of approach may need to vary according to the age, level 
or Ewha-based experience your students have. 

 
 

WLS Teachers: 

 
 The first four recommendations for reading teachers (above) are probably equally 

relevant and appropriate for foreign teachers. You may want to spend a little less time 
on it, however, as you have two important tasks to get started right from the first lesson. 

 
 Call students’ attention to the first listening exercise in their workbooks – the one in 

which you will read aloud a script you have made about yourself (see Appendix C). First 
just ask your students to listen as you read aloud. Then ask them to write down 
whatever they can remember. This is the simplest way to show the students what it is 
they have to do, and given that this activity is not graded, it won’t hurt if students take 
some time getting the gist of it. Following 2-3 readings of this script, have students 
compare notes with a partner, and then in pairs or groups invite them to tell you what 
they know about you. You can then confirm, deny or add to the information they present 
to you. This is a really simple way to introduce yourself to your students, get them busy 
straight away, and have an experience to refer back to when you run the first ‘official’ 
dictogloss activity the following week. 

 
 Time allowing, have the students start planning their introductory writing task. This can 

be commenced in class but should be finished as homework. The introductory writing 
task is designed to tell you more about your students as people and also show you what 
kind of basic writing they are capable of. Again, this is not officially graded and 
represents more of a scaffolded socializing opportunity than anything else. 

 
 Generally speaking, the WLS teachers are faced with a less demanding first week in 

terms of administrative duties and formal task work. This is deliberate in consideration of 
potential language/comprehension barriers and the essential need for foreign teachers 
and Korean students to have opportunities to get to know each other a little better. The 
first week should be devoted to showing the students the WLS routine though example, 
trial-and-error, and targeted instructions that can be applied to here-and-now contexts. 
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4. Suggestions for Establishing Routines 
 
Routines are generally highly useful in all kinds of learning, but especially so in second 
language learning contexts where students may be young and have stress or confusion in 
coping with a sheer volume of instructions and performance expectations. It is also true that 
too much or too robust routines can lead to boredom and a feeling of being stifled, but this 
generally becomes the case when routines become too long, too elaborate, drawn out or 
indeed the whole apparent ‘backbone’ of a teaching approach (at the obvious expense of 
spontaneity). Routine should be seen as a guiding framework in which necessary elements 
are regularly addressed, as a kind of ‘safety net’ to help students know what is coming next 
or what is expected of them when other communication is less salient, and as a timing 
control mechanism that ensures learning and homework considerations are dealt with briefly 
but efficiently. 
 
There are two “routine” considerations relevant to teaching during an intensive session: the 
weekly/session routine spanning 4 weeks and the daily routine applicable to day-to-day 
instruction. 
 
For the weekly/session routine, it is important that students know when either ‘regular’ or 
‘special’ things will happen. Good examples of regular events are the typical lessons 
targeting readings from the textbook, or the fact that “finding out” regularly happens on a 
Tuesday and “language development” regularly happens on a Thursday. Special/important 
events within this framework include spelling quizzes, mid-session, practice or final reading 
tests, and the final ‘speech’ based exam. Even though children may rarely take notice of 
such elements in their schedule, it is crucial for teachers as guides/facilitators to constantly 
remind the students in order to give them the best possible opportunities to prepare for 
them. All workbooks contain a schedule at the start of the book listing these elements, so it 
shouldn’t be a complicated matter to regularly return students’ attention to it. A final note 
that needs to be made is that the weekly routine necessarily needs to be viewed as 
being fairly inflexible. Teachers who change or skip segments of the schedule 
(even for well-meaning reasons) may inadvertently put at risk how much material 
ends up getting covered or how well prepared students are for product-oriented 
writing, listening and speaking tasks that follow and expand on core readings. 
 
A daily routine affords more flexibility for individual teaching styles and preferences, but still 
needs to be firmly oriented around getting essential things done. For reading teachers, the 
first three weeks or so of the session require daily checking of vocabulary homework. It is 
best to get this done quickly at the start of the lesson, and it is facilitated more effectively if 
students develop the habit of having their vocabulary books open on the desk facing the 
teacher the moment the lesson starts. This may only need reinforcing compliments or 
reprimands for some classes, while for others teachers may even need to be willing to deduct 
some points of some kind as a way of pointing out this particular routine is essential. Another 
(more positive) routine worth establishing is a relaxed lesson “wrap up” period of five 
minutes in which students can ask or answer questions relevant to work completed for that 
particular lesson. 
 
You should find your own routines for your classes that suit you and are feasible for your 
learners. As long as you show consistency, you may have room to be creative or fun with 
them. Just remember that the primary goal is to facilitate students’ understanding and to 
create fall back methods for ensuring that important things get done in a timely manner. 
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5. Activating Schemata for Reading and Writing 
 
“Schemata” (also referred to as “schema”) generally refers to the pre-existing knowledge 
and experience all people bring to a task or concept. Knowing how to ‘activate’ learners’ 
schemata before and during new readings is seen as a very valuable strategy in helping 
learners comprehend what they are reading, but also as a means of demonstrating how 
reading content can be relevant and applicable to their personal lives. 
 
Not all schema-building can establish concrete links with readings from the Think-Alongs 
series – especially the selections that concentrate on American history or society. However, 
Korean students’ knowledge and experience with their own country and society (and world 
issues/trends/history/etc) can comprise a useful starting point from which new comparisons 
can be drawn with the reading text and new knowledge about western culture can be added 
to their existing experience base. 
 
The simplest ways to activate schema involve looking at pictures and titles accompanying 
reading texts and getting students to talk about them. Questions such as “What can we see 
here?”, “Who is he talking to?”, “How do you think she feels?” are appropriate, and for lower 
levels basic Yes/No questions are quite useful for building up a knowledge base to 
accompany a first reading of the text. 
 
From there, further questions can probe deeper into the concepts and attempt to draw on 
students’ personal knowledge, experience or opinions. For example: “Have you ever seen 
this before? Does anyone know what this is called?”, “How do you feel when you see litter in 
the park?”, “Would you like to have a small dog like this?”, “How do you think people 
managed to travel from place to place 100 years ago?” In fact, the more personal and/or 
specialized the learners’ comments and feelings become, the more likely they are to feel that 
the reading text offers something worth knowing or talking about. 
 
As you may already know or have guessed by now, schema activation is essentially a “top 
down” processing strategy whereas attention to discrete vocabulary items prior to actual 
reading is more or less “bottom up”. Both strategies find a place in general reading skills, but 
“top down” schema activation is the most instinctive and perhaps the most valuable in terms 
of stimulating general comprehension and some sort of purpose or worth to a reading. 
Vocabulary knowledge can then enhance this comprehension, but viewing vocabulary alone 
as a building block to reading runs the very real risk of seeing a reading text not as a 
communicative message in its own right, but as something akin to a big stack of connected 
words that need to be figured out one by one. Reading this way tends to create a problem 
very similar to not being able to see the forest because one is spending so much effort on 
trying to see each individual tree. 
 
Foreign teachers also need to be familiar with schema activation – especially with reference 
to getting students started on writing tasks linked more or less directly with reading content. 
It might be more correct to refer to this as schema “reactivation”, and can take the form of 
asking students to recall what they read and talked about in class while they were reading – 
particularly those aspects of the reading that form essential criteria in the writing topic. 
Obviously, it is in writing teachers’ best interests to take some time to actually read the 
stories themselves in order to better facilitate schema ‘reactivation’ prior to writing. 
 
Examples are provided on the following pages for how schemata might be activated for the 
first story and first essay from the syllabi for levels 98-101. 
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Level 98 - Reading 1: “So can I” 

“Can you tell me the names of some animals in English?” 
“Which animal do you like, Sarah?” 
“Tony, do you like that animal too?” 
“Where does your animal live? What does it eat?” 
“So what can your animal do, Sarah? Can it jump? Can it swim?” 
“What about you, Sarah? Can you jump? Can you swim?” 
 

Level 98 – Writing Task 1 

“Now I heard you read a story about some animals this week…” 
“What animals were in the story?” 
“What can the different animals do?” 
“Which animal is your favorite animal?” 
“Favorite? Well, maybe you like many animals, but your FAVORITE is the one you really like – 
the one you like BEST of all.” 
“So what does your favorite animal look like? Is it big? Is it small? Does it have two legs or 
four legs? Three legs??!! How about a tail? Does it have a tail?” 
“Does your animal live in a house? No? Where does it live?” 
“Does your animal eat ramyeon? Spaghetti? No? Well, what do you think it eats?” 
“Now, what CAN your animal DO?” 
 
 
 

Level 99 - Reading 1: “It Happens to Everyone” 

“Are there any new students in this class?” 
“How did you feel on the first day at Ewha?” 
“How about your first day at school? Can you remember your first day?” 
“Were you scared? Excited? Nervous?” 
“What did you wear on the first day of school? Can you remember that?” 
“Did you make any mistakes on the first day? Could you find your classroom easily?” 
“How about teachers on THEIR first day of school? How do you think they feel?” 
“Well, actually, teachers can be nervous or excited too, you know…” 
 

Level 99 – Writing Task 1 

“Who is Michael? Remember your story book…?” 
“And Mrs. Daniel? Who is she?” 
“What was that story about?” 
“Have you seen new students at your school? How do you think they feel? How did YOU feel 
on your first day at school?” 
“Do you have any foreign students at your school? No? Are they all Korean?” 
“Well, what if a Canadian or English boy or girl came to your school one day? What problems 
would this person have? How do you think he or she might feel?” 
“Do you think you could do anything to help this foreign student? Remember, you speak 
English but this person probably CAN’T speak Korean!” 
“Well, some people have given some good ideas for helping a foreign student at their school. 
Why don’t we pretend there is a new foreign student at your school this year…” 
“How about we write a nice friendly letter to the student? That would be nice! OK, open your 
writing books…” 
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Level 100 - Reading 1: “The Paper Bag Princess” 

“Who is your best friend? Tell me about your best friend… What nice things do you and your 
friend do for each other? How do you speak to each other?” 
“Do you have a friend that is sometimes rude to you or ungrateful when you help them?” 
“Ungrateful? Well, that means they do not thank you or be nice after you do something good 
for them…” 
“Can anyone tell me what a DRAGON is? What do dragons look like? Take a look in your 
reading book here – see, here’s a dragon! Does it look friendly? Is it dangerous?” 
“And who are these people? Yes – a prince and a princess…” 
“But look – here the princess is wearing a lovely dress, but over the page here she’s wearing 
a, a, what IS THIS? What’s going on? What do you think happened?” 
 

Level 100 – Writing Task 1 

“What can someone tell me about ‘Paperbag Princess’?” 
“But why ‘paperbag’? What’s that all about?” 
“Now I heard in this story that one friend is kind and another is ungrateful. Is that right? Can 
you tell me more about these two characters?” 
“Which character is a better FRIEND, do you think?” 
“So the things we do or the way we act is called our BEHAVIOR. Can anyone tell me the way 
a good friend should act? What is GOOD behavior from a friend? What is BAD behavior?” 
 
 
 

Level 101 - Reading 1: “How to Grow Beans” 

“Frank, how do you get to Ewha? No, tell me each part of the trip – from your front door to 
this classroom… Break it down into STEPS” 
“And how about you, Sarah? Tell me the steps you go through to get to Ewha.” 
“How about the steps we need to go through to make ramyeon?” 
“Now let’s talk about plants… Can anyone tell me any plant names in English?” 
“What about plants we can use for food?” 
“So, are these plants useful?” 
“What if we want to grow a food plant for ourselves to eat…? Would that be useful? It would 
help to save money, right? Also, the food would be very fresh!” 
“Well, let’s talk about steps again – what steps do we need to go through to grow a food 
plant?” 
 

Level 101 – Writing Task 1 

“Let’s talk about community… What is a community?” 
“What about YOUR community, Tim? What are good and bad places in your community?” 
“Do you remember the empty lot from the story about Jordan in your reading book? Who can 
tell me something about that?” 
“So is the empty lot a good or bad use of space in Jordan’s community?” 
“Let’s talk about your community again… Are there any places like Jordan’s empty lot?” 
“What does Jordan do to make this part of his community better?” 
“And how about you, then? Do you have any good ideas about how you could improve some 
part of your community?” 
“Well, think of some ideas, and then think about HOW you could make this good idea 
happen…” 
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6. Vocabulary Development (Reading & Listening) 
 
This is possibly the most demanding aspect of the entire winter session curriculum but also 
one of the basic building blocks and therefore essential for an important aspect of language 
“growth”. From a business and ‘customer satisfaction’ perspective, working with a big bank 
of vocabulary is extremely important for parents. For many parents, vocabulary development 
is the most powerful evidence that the Jasaeng JS program actually has a lot to offer and is 
fulfilling its responsibility to keep students very busy. 
 
Depending on level, students are asked to work on anywhere from 300 to 450 words for the 
session, but the tasks and approach utilized go much deeper than simple L2 L1 translation 
and memorization of word lists. Vocabulary development is applied in two ways in the 
intensive session curriculum, and between them they embody a belief that “knowing a word” 
necessarily involves much more than knowledge of its spelling and Korean equivalent. 
Improved capacity to retain and access vocabulary are important aims alongside the ability 
to deal with vocabulary in context. The approaches also intend to build in students an 
awareness and appreciation for the fact that words are intricate things that slot together or 
relate to each other in often myriad ways. 
 
For levels 98-100, students are asked to (a) translate 
each item into Korean, (b) draw a picture or diagram 
that either shows its meaning or provides a visual clue 
that could help in remember the word and its meaning, 
(c) find and write a sentence from the reading 
textbook that uses that word, and (d) create a new 
sentence of their own using that word. The picture-
drawing aspect may seem tedious or childish, but 
previous experimentation with this technique has 
shown that students tend to be quite creative, and 
when meanings are not immediately apparent they 
show remarkable capacity to illustrate the word 
through a depiction of some sort of situation or context. 
Words are taken from these lists for spelling quizzes to 
be applied by Korean/reading teachers. Students are 
expected to be able to spell 30 words for each quiz. 
For more information see the section below on Spelling 
Quizzes. 
 
Levels 101-105 are not required to draw a picture – 
instead they need to find 1-2 synonyms in order to 
build a wider awareness around the word and how it 
relates to other words in English. This is no easy task, 
but extremely important. Of course, it will not always 
be possible to find many (or in some cases any) 
synonyms for some words, but the actual act of 
hunting for synonyms is instrumental in helping 
students to remember the item and either its 
uniqueness or potential ambiguity with other English 
words. 40 words are then taken from these lists for 
each of three spelling quizzes to be applied during the 
session.  
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Note that reading teachers at some point will need to go over this vocabulary work and 
provide some feedback and corrections, but it is not feasible to give every student feedback on 
every vocabulary item completed. Given the robust and regular nature of the homework 
schedule, it is also not possible to collect up books during the first three weeks of the program, 
as students will need to take their books home each night to do the next round of homework. 
The basic approach recommended to reading teachers is to check that vocabulary 
homework has been done each day by giving it a brief look over and assigning a 
general ‘effort’ grade to students (25, 50, 75 or 100%) according to how much 
appears to have been done. Reading teachers can then fill this score into their tracking 
journal and at the end of the session come up with an average which is then listed on the 
evaluation form at the back of the writing workbook. As the winter session progresses, the 
final 1-2 weeks backs off the homework considerably and makes allowances for vocabulary 
review days in class. At this point reading teachers can take a closer look at vocabulary 
workbooks and give some targeted correction, either in class and/or by collecting up books 
from time to time. 
 
The second form of vocabulary development takes the form of an “English through English” 
section at the end of each unit (for levels 98-100) or at the bottom of each page (for levels 
101-105). Through this format, particular vocabulary items from the readings are featured 
within meaningful sentences that either expand the definition of the word or contextualize it 
in some way. These sentences, along with the associated “key words” need to be memorized 
for recall in listening classes, where the foreign teacher will read aloud the sentence minus 
the key word. Students then need to recall the word from the “wrapping” and spell it 
correctly. Each level in the curriculum has three “English through English” listening quizzes 
and an exam. Levels 98-100 are expected to know and spell 15 words/sentences per quiz 
and 30 words for the final exam. Levels 101-105 need to know 20 words/sentences for each 
quiz and 50 words for the final exam. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Guidelines on how to apply and mark the “English through English” quizzes and exams are 
provided for foreign teachers below. 
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7. Spelling Quizzes for Reading Classes 
 
Three spelling quizzes are applied during the session for all levels (98-105), to take place on 
the 2nd, 3rd and 4th weeks on a Monday. These draw on the regular vocabulary building lists 
for each vocabulary workbook (30 words for levels 98-100 and 40 words for levels 101-105), 
and some effort has been made to ensure that the words are jumbled in sequence and 
represent a relatively wide range of application. The spelling quiz lists have been pre-made 
for teachers and are presented according to level in Appendix B of this book. 
 
Each quiz is applied by having the teacher read aloud the selected words, which students 
then attempt to spell. Three considerations are important here: (a) the way the reading 
teachers read aloud the words, (b) the rate and repetition of the words during the quiz and 
(c) how the quizzes are to be corrected and graded for assessment purposes. 
 
(A): Not all of the words (especially at higher levels) may be easy for some Korean teachers 
to pronounce, particularly if the words are new or unfamiliar to them. It is important that the 
words delivered orally to the students use pronunciation that is loud, clear and as regular 
and as close as possible to native speaker norms. Basically, when Korean teachers are 
unsure of how to pronounce a word, they should always take some time to run it by a foreign 
teacher to ensure they are pronouncing it correctly. Having an accent in your second 
language is certainly not a crime (in fact, most native speakers like to hear foreign accents!), 
but saying a word incorrectly during a test basically because you are too proud (or too shy) 
to ask a native speaker for help is bordering on being irresponsible. 
 
(B): Getting through 30 or 40 words can happen either too quickly or too slowly – it is 
important to establish a rhythm that is fair to all students in a class and yet allows time to 
for the quiz to be corrected in-class before the lesson finishes. Allow between 30-45 seconds 
for each word to be announced and spelled, including the time it takes to repeat each word 
two times (maximum). Do not repeat or extend time beyond these limits – a test is a test 
after all and once you delay the rhythm for one student you will need to be willing to delay it 
for any student. In such instances, spelling quizzes might not get finished or marked. 
 
(C): You have three options for correcting the quizzes – which of them you choose is 
essentially up to you. The first option is to collect up students’ books and mark them item by 
item yourself – but note that there is a high chance you will either run out of time or have 
trouble maintaining discipline amongst your students (or both!), and remember that in most 
cases students will need to take their books home to do new homework tasks or review. The 
next option is to spell each word out and list them on the whiteboard, which students refer to 
and mark/self-correct. Again, unless you manage to do this very quickly and efficiently, you 
are likely to run out of time. The third (and in my opinion, the most feasible) option is to 
make copies of the quiz word list before going into class, which you then distribute out to 
students after the quiz. This allows you to move about the class, monitoring the students as 
they self-assess and correct, filling out results in your tracking journal and ensuring that 
students are not cheating. Note that the photocopied lists should NOT include spelling lists to 
be applied in subsequent quizzes. 
 
Quiz results will also need to be recorded in the evaluation form at the back of the 
writing workbook. I recommend that you get students to do this and then check and sign 
to show that it has been done correctly. This is good for maintaining efficient use of time, but 
is also valuable in including students in their own assessment process, getting an update of 
how they are doing, and setting personal performance goals for later quizzes. 
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8. Listening Quizzes/Exam (English through English) 
 
Each level’s syllabus has three listening quizzes of this nature (to occur on Mondays) plus a 
more extended exam. Levels 98-100 are expected to know 15 words in each quiz, taken 
from the first week or so of English through English listings as presented in the vocabulary 
workbook, and then 30 words in the final exam. Note that all 30 words/utterances in the 
exam are taken from the combined quiz content, but from level 99 the order of delivery is 
jumbled up so that students cannot rely simply on memorizing isolated key words in order. 
The same approach is used for levels 101-105, except the quizzes involve more difficult 
sentences/words and the students need to locate 20 solutions per quiz and 50 words in the 
final exam. All EthruE scripts have been pre-selected and formatted and can be found in 
Appendix G of this book. 
 
Using this application in previous sessions showed a general trend whereby the vast majority 
of students blatantly ignored teachers’ urgings to prepare well for the first quiz and ended up 
with abominable scores. However, this first round failure urged many to work harder and do 
better the next two times around and most scores showed dramatic improvement. Generally 
speaking the system and approach speak for themselves, and having learned the hard way 
many students dedicate themselves to doing better. 
 
Two important considerations for this quiz are (a) how it is to be delivered and (b) how it is 
to be marked and graded. 
 
(A): Using the pre-selected items in Appendix G, the listening teacher needs to simply read 
aloud the sentence MINUS the key word (bracketed and bold-faced within the sentence). It is 
recommended that teachers repeat each utterance once only and allow around 30-45 
seconds to get the word down. However, to maintain the sentence’s rhythm and to provide 
some small assistance in the way of syllable beats, it is recommended that the word be 
replaced with humming sounds – the number of which correspond to the number of syllables 
in the missing word. For example: 
 

9.  [Fangs] are large sharp teeth. 
 
The teacher could read this aloud as “Hmm are large sharp teeth.” 

 
13.  An athlete that is the best at his/her sport is a [champion]. 

 
This could be read as “An athlete that is the best at his/her sport is a Hmm-Hm-Hmm.” 
 
 
(B): As per the suggestions for reading teachers and spelling quizzes, it is recommended the 
students be encouraged to self-correct either by referring to a list distributed after the quiz 
by the teacher or a list of the spelled out words on the whiteboard. Teachers will need to 
ensure that they allow enough time for correction and recording of scores in the teacher’s 
tracking journal and in the evaluation section at the back of the writing/listening/speaking 
workbook. This could be somewhat challenging during the final exams, especially in the case 
of levels 101-106, who are expected to listen to and record words for 50 utterances. Time 
management will be key if teachers do not want to have to take up books for marking in 
their own time. 
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9. Winter Session Reading Tips and Teachniques 
 
Here is a variety of general guidelines on the different sorts of approaches you can 
employ in most reading lessons: 
 
 

 “Listen for overall meaning before you read” – have the students close their 
eyes and listen while the teacher reads parts or the entire reading text aloud. 
Students then state what they have picked up or know before they open their 
books and start reading. Having the students do this in (however stumbling or 
broken) English can be a useful way to encourage English as the language of 
instruction during the actual reading. 

 
 
 “Skimming” – Give the students between 1 and 3 minutes to quickly read the text 

and then tell you what they know about it. This encourages global understanding 
and can be a useful routine for drawing students away from over-analyzing words 
and/or grammar. 

 
 

 “All is Quiet” – a technique that makes a lot of sense but is not often used in 
classes because sometimes teachers and/or students feel strange if they are not 
called on to read aloud, answer or ask questions. This technique basically involves 
asking the students to read the text in silence on their own, following which they list 
key details and problematic words for them to research themselves later. When they 
finish their note-taking, they show it to the teacher who gives some one-on-one 
feedback. Not a technique to be over-used (it can turn the class into a morgue), but 
it can be useful and interesting to try out from time to time. 

 
 

 “Scanning” – Ask the students to quickly find information and details in the text 
that are important for understanding the text as a whole message. This can be done 
through Q&A, or the students can be encouraged to read and find details more 
independently by finding 1-5 “key details” on their own. 

 
 

 “Read around” – Have students read a single sentence each from the text (low 
levels) or a paragraph (higher levels). The best way to do this is through turn-taking 
around the classroom. To ensure it happens smoothly, think about not allowing 
questions about vocabulary until the end of a paragraph or (better) the end of the 
entire reading. The “read around” turn taking might seem to be focused on oral 
reading and pronunciation, but in fact it is generally wise to ensure that students 
can actually “say” what they read, and young learners in particular focus more 
attention and gain more confidence with reading when they can say the sentences 
aloud. The turn-taking process can also encourage students to look ahead through 
the text and decide where they will be called on to read aloud. 

 
 

 Additional Reading skillwork: Following readings, try to talk to the students 
about such factors as (1) where a reading like this might occur (i.e., a newspaper, 
history book, etc), (2) why it might have been written (purpose), (3) extra 
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information we can guess at that is not directly mentioned (inferences), (4) quick 
TRUE/FALSE quizzes to determine what is or isn’t stated in the reading. 

 
 

 “The vocab factor” – It might be worth establishing some rules about vocabulary 
in reading classes. One good rule is to say that students should underline the words 
they are unsure of while reading but can guess at the meaning, and to circle the 
words they truly do not understand and therefore have trouble understanding the 
entire sentence in which it occurs. Another rule is to say that vocabulary will not be 
discussed until the entire paragraph or reading has been completed. Then allow 
each student to ask 2-3 questions about vocabulary that caused them problems 
during the reading. Any remaining words the students do not understand should be 
researched in their own time using a dictionary. 

 
 

 “Collaboration and cooperation” – Try not to make every class 100% teacher-led. 
Try some group-work approaches by teaming students up in pairs or groups of 3-4. 
They then read the text aloud according to the turn-taking technique mentioned 
above, while the teacher observes and or wanders around the classroom giving 
small bits of help here and there. Following this, have the groups come up with 
problematic words and discuss them to see if they can help each other. With careful 
preparation, a teacher can also create mini-teachers who have handouts with key 
details or true/false keys, which they then apply to their groups. 

 
 

 “Writing Connection” – as a whole class, in groups or individually, following the 
reading ask the students to try and suggest possible writing topics that could be 
used as a follow-up to the reading material. This forges a good link between reading 
and writing classes, but the exercise itself encourages students to focus on general 
understanding and message for a very real academic purpose. 

 
 

 Adopt a basic approach for longer versus shorter texts: 
 

 For longer texts, concentrate on “gist” and the general meaning of the reading. 
Work more on main ideas than details or vocabulary (so that you have enough 
time to handle the entire text in the class time allotted); 

 
 For shorter texts, following the “read around” technique and work on “gist” and 

general meaning, find specific details and/or cause and effect factors in the text. 
Then focus on specific vocabulary understanding and application. An approach 
such as this, drawing down from the broad/general to the focused/specific, 
should help to lengthen the life of a shorter reading text without making it 
unnecessarily boring. 

 
 

 “Visualization” – The ‘Think Alongs’ books are designed to promote visualization 
of the stories and their details as they are being read. Following “read arounds”, try 
asking students to re-read the text on their own and draw quick diagrams or 
pictures in the “think along” boxes scattered throughout the reading text. These 
illustrations are supposed to focus on what students can “see” in their mind while 
and after they are reading text. On a theoretical note, the “visualization” factor is 
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apparently one of the key differences between the ways readers ‘absorb’ texts in 
their first as opposed to second languages. When reading in the L1, visualization is 
held to happen almost automatically in most readers, whereas in L2 reading it rarely 
happens at all unless teachers somehow scaffold the learners to focus on images 
rather than discrete vocabulary items and sentence structure. This ability to 
visualize and associate running text with images in the brain is considered by some 
experts to account for the difference in comprehension levels between native and 
non-native readers. 

 
 
In addition to the general approaches above, the list of alternative techniques 
below may also be helpful to reading teachers in bringing more variety to their 
reading lessons: 
 

(1) Instead of the teacher always asking comprehension questions about the text, invite 
individual students to ask other students in the class their own comprehension 
questions; 

 
(2) For shorter texts that go quickly in class, have students follow up by designing their 

own multiple choice quizzes about the text to try out on fellow classmates; 
 

(3) Occasionally ask some students to attempt to translate a given passage from the 
reading into Korean as precisely as possible; 

 
(4) Have students try to highlight the (meaningful) content words in a passage (for 

example, all the nouns, verbs, adjectives and adverbs) as opposed to the function 
(grammar) words; 

 
(5) Ask students to read a paragraph from the reading, close their books and then 

explain in English or Korean what that particular paragraph was about; 
 

(6) Highlight some aspect of grammar in the text and ask students to explain why that 
grammar was used or necessary; 

 
(7) Highlight some key vocabulary items in the text and ask students to use the words in 

new meaningful sentences of their own; 
 

(8) Following a complete reading of the text in class, have mini-quizzes where students 
get into groups and try to retell the story in as much detail as possible (in English at 
higher levels and perhaps Korean at some younger levels); 

 
(9) Photocopy one or two pages of the story and cut it into sentence strips. After the 

regular reading, put students into groups and ask them to rearrange the sentences 
so that they match the original text; 

 
(10) Photocopy a page of the story and white out every fourth or fifth word. After the 

general reading, distribute the handout and see if students can fill in the missing 
words; 

 
(11) Author Detectives: following the reading the students get into pairs and try to build a 

profile of the text’s author based on the story they have read. Students could try to 
answer questions such as “what does the author like and not like?”, “who did he/she 
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want to read this story?”, “what lesson was the writer trying to teach us?”; 
 

(12) Inserting new sentences: the teacher writes some new sentences on the whiteboard 
and students then select where the sentences could be inserted into the regular text 
they have just read [related to TOEFL reading skills, but can be applied even at 
young/low levels to great effect!]; 

 
(13) Delete some sentences: students are asked to try and find sentences in the story 

that could be removed without changing the essential meaning of the overall text (in 
reverse fashion, this sort of activity can help students to identify more important 
information as opposed to less crucial parts in an overall text); 

 
(14) Find the most important paragraph: each student selects what they believe to be the 

most important paragraph in the story, and it is then up to them to give realistic 
reasons as to why this paragraph in particular is the most important; 

 
(15) Guess the sequence: following the general reading of the text, the teacher writes an 

event or fact from the story on the whiteboard. He/she then paraphrases other 
events or facts from the story out loud to the students and they attempt to guess 
whether the new event/fact comes before or after the information listed on the 
whiteboard; 

 
(16) Pronoun connections: after reading a paragraph, teacher and students identify any 

pronouns in the text and students then attempt to find the antecendent nouns these 
pronouns refer to; 

 
(17) Main idea identification: the teacher paraphrases main ideas for each paragraph in 

random order on the whiteboard. As the text is being read out loud around the 
classroom, the teacher pauses after each paragraph and asks students which main 
idea listed on the whiteboard applies to the paragraph just read. Numbering the main 
ideas in order throughout the reading creates a very useful summary of the text at 
the end of the lesson; 

 
(18) Synonym squeeze: Following a complete reading of the text, the teacher highlights 

key words for the students and then asks them to come up with synonyms (and/or 
antonyms) for each; 

 
(19) True/False Quiz: following a paragraph, a page or the entire story, the teacher asks a 

series of Yes/No questions about the text to see if students can determine true/false 
elements in relation to the story’s content; 

 
(20) Information Quiz: as per a True/False quiz, except in this case the questions are 

oriented around finding specific information, for example people (who?), places or 
locations (where?), times or sequences (when?), reasons or cause/effect (why?), 
methods or procedures (how?), objects or concepts (what?), or the correct of two or 
more options (which?). 
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10. Winter Session Writing Tips and Teachniques 
 
 

Writing across the levels in the winter session is unique in a couple of ways 
compared to the regular curriculum applied in Spring and Fall: 
 

 There is generally much more emphasis on basic academic writing of the intro-body-
conclusion ilk, with specific grading criteria for each level reflecting this importance; 

 
 Almost all writing tasks during the session are based on a response to reading 

content already covered in the session’s reading syllabus; 
 

 Teachers are generally expected to spend class time scaffolding the writing topic and 
helping students to plan their compositions. The writing is then done (or completed) 
as homework over the weekend period (because we all know that 3 lessons of 
English every weekday during your summer break just ain’t enough!) and submitted 
the following Monday; 

 
 Teachers are not expected to give extensive feedback on all compositions, but they 

are expected to grade them concisely and gather a list of mistakes across the class 
to formulate a total of two language development lessons for the winter session. 

 
 
 

The Writing Tutorial 
 
Levels 98-104 all have class time and textbook space dedicated to an initial writing tutorial. 
This is included to give students an overview of what is expected of them and facilitate 
teachers illustrating some of the basic “dos” and “don’ts” that will be applied during the 
session. 
 
The easiest way to plan for and apply the writing tutorial is to refer to the writing grading 
criteria for each level (documented in Appendix D). One page of the writing tutorial should be 
aimed at showing what an “A” grade requires for the level concerned, supplemented with any 
diagrams or examples as appropriate. The second page of the tutorial can then be used to 
show the dark side of the force, i.e. the sorts of mistakes and deficiencies that could lead to 
a “D” grading or lower. Armed with some simplified and illustrated outlines of “A” versus “D” 
gradings, classes at each level should then have been given all reasonable information 
relevant to their written work for the session. 
 
Note that the grading criteria is very succinct and technical, so of course, students are not 
likely to grasp all or even any of the rhetoric as it now stands – it is up to teachers to find 
ways to express, elaborate on and illustrate this criteria in ways and terms reasonably 
accessible to young EFL students (and as a fitting punishment for not having to type out 
curriculum explanations at 5.00 in the morning). On the positive side for some teachers, 
breaking this information down into palatable chunks for your students will also help you to 
familiarize yourself more deeply with the actual grading criteria as it was tossed together by 
the wretched academic.  
 
Following the basic tutorial, you can lead the students into the first writing task, helping 
them to make a start, with the full task to be completed over the weekend. 
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The Writing Plan Format and Sequence 
 
This will generally proceed in the following way: 
 

1) Topic/Task: This section outlines the topic and its associated requirements. It 
usually also refers to the section(s) of the Korean teacher’s reading text from which 
the writing topic or theme was initially drawn. Following some “schema reactivation” 
(see section 5 above), teachers will need to spend some time elaborating on the topic, 
checking students’ understanding of its requirements and helping them to negotiate 
the quagmire of surrounding words and sentences to get to the essential guts of the 
questions. 

 
2) Writing Plan: This open space below the writing topic is for briefly jotting down in a 

very simple way what needs to be included in the essay (feeding out of the topic/task 
discussion outlined above) followed by some sort of organized plan within which 
different parts of the writing task can be slotted. How this space is utilized will 
depend to a high degree on the level of the writing and what the “A” grade criteria 
dictates in the way of organizational layout, in addition to writing teachers’ personal 
preferences. For young/low levels, teachers may like to use images like train 
carriages or a ladder to depict different compartments within which certain aspects of 
the writing task will be addressed. At mid and higher levels, teachers might steer the 
students towards ‘block’ or ‘bubble’ plans, or (in the case of experienced Ewha 
students who already have some ideas on how to plan on their own) students may be 
left to their own planning devices. Below is a personal favorite of mine which for me 
has always worked irrespective of level or familiarity with the Ewha Changwon writing 
approach: 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Title: 

 

Intro: 

 

 

 

Body Paragraph 1: 

[Main idea] 

 

 

 

 

 

Body Paragraph 2: 

[Main idea] 

 

 

 

 

 

Conclusion/Finish: 
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3) Useful/Applicable Vocabulary: This space can be used in a variety of ways, but 

two of the simplest uses are (a) tracking down relevant vocabulary items from the 
original reading text which could be applied in the essay, and (b) a sort of open 
vocabulary checking and spelling inquisition of the teacher on the part of the students. 

 
4) Useful/Applicable Grammar and Phrases: Often it will not occur to students that 

a writing topic calls for particular verb tense usage or functional language devices, 
and this space can be utilized for drawing students’ attention to these aspects of their 
writing. For example, writing about hobbies could call for use of the present simple 
tense alongside application of constructions like “Like to + verb”, or “enjoy + verb-
ing”. A topic about an experience in the past could require active use of past tense 
and present perfect tense. Likewise, future plans would require some attention to 
“will” and “going to”. On the functional language side of things, if students are 
expressing opinions, preferences or alternatives, they could probably do with some 
attention to specific grammar and phrases that will help them to express such things 
effectively and formally. This section could also be used by teachers to call attention 
to rhetorical devices to use in the writing, as well as appropriate sentence connectors. 
Teachers are also encouraged to think of 1-2 unique idiomatic devices for students to 
try out in each writing task. 

 
5) Essay Writing: Based on the information and guidelines detailed above, students 

should now have a wide array of information and language ideas to get started on 
their actual writing. 

 
 
 

Introductory and Reflective Writing Tasks 
 
These are routinely featured as the first and final writing tasks respectively across most of 
the levels. The introductory writing task is a letter to the teacher. It is designed as a “getting 
to know” device, so it is not set as a formal assessment item in the curriculum. In addition to 
getting to know individual students as people, the introductory writing task is designed to get 
a snapshot initial view of students’ natural writing ability. Teachers are encouraged to 
respond to this writing as a piece of genuine communication rather than a formal writing task. 
 
The reflective writing task is counted as Writing Task 4 in the assessment, and while it can be 
graded it too is geared towards finding out what students felt about their summer study 
session. The reflective writing task usually provides the school with fantastic and 
individualized feedback on how students feel, so teachers are asked to make copies of this 
task for the school’s records. 
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11. Language Development Grids (Writing Follow-up) 
 
 
“Language Development” is an element that is included in the winter session to (1) 
guarantee that there is some editing of students’ grammatical errors, (2) facilitate such 
editing in a way that is feasible in the throes of a busy intensive session for teachers, and (3) 
give native speaker teachers experience with tackling grammar explanations and editing with 
Korean young learners and teenagers predominantly with English as the medium of 
instruction. Feedback from teachers who have used these techniques in the past indicated 
that students were attentive and interested during these classes, and the material lent itself 
well to collaborative and group work oriented lessons. Some students indicated that they 
liked language development because it was a challenge and allowed them to focus on “real” 
mistakes they had made themselves (rather than pretend ones or gap fills in grammar 
books). 
 
Beyond the very practical worth mentioned from teachers and students above, the 
theoretical basis of the activity is very well-founded in contemporary beliefs about what 
really assists learners to improve their production and take more careful note of error 
patterns and solutions. Taking mistakes out of students’ own production and then using this 
as material for a grammar lesson brings the idea of grammar into the real world where it can 
be tackled for real-life application. It also encourages the key concept of “noticing”, which is 
seen as an essential step to precede system building and automaticity in structural 
proficiency.  
 
Setting up for language development lessons basically involves analyzing mistakes in 
students’ written production and then taking key mistakes from each student that can be 
seen as beneficial learning areas for a class in general. This is not as simple as it sounds, and 
in looking at mistakes the true depth and intricacy of language structure (as well as the 
tenuous boundary separating “grammar” and “vocabulary”) becomes much more apparent 
compared to the picture painted in itemized grammar textbooks that pretend to know what 
mistakes learners make and what they need to know and in what sequence. Selecting a 
grammar mistake will not just be limited to word order or structural endings – expressions, 
phrases, vocabulary collocation, subtlety of meaning – all of these things are represented in 
the mistakes our learners make. 
 
For most teachers, the biggest challenge is choosing which mistakes (or kinds of mistakes) to 
focus on. Generally speaking, errors to work on should be selected if they represent a serious 
breakdown in meaning or understanding for the reader, or when there appears to be enough 
systematic errors across a learner or learners such that focus on that particular structure can 
benefit system building across the learners’ interlanguage framework. 
 
Mistakes for Language Development can be taken from: 
 

(1) Students’ story and essay work (this should be the primary source); 
(2) Students’ written production during general in-class lessons (Finding Out) 
(3) Example sentences used to illustrate vocabulary as part of vocabulary homework. 

 
 
For each language development session, teachers should concentrate on 6-12 key errors 
made by different students across the class. These are entered into each language 

development box/chart next to the . How the teacher then goes about providing a 
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correction, language rule and other examples depends on student level and experience but 
also according to how the teacher wants to operate on a continuum (listed below) ranging 
from highly teacher-centered to highly learner-centered: 
 
 

Highly Teacher-Centered 
 

(1) Lecture-style format: teacher writes the mistake on the whiteboard and 
students copy it into their books. The teacher then explains in detail what is 
wrong with the sentence and how to correct it. The correction is written next to 

the  symbol and the teacher explains an appropriate grammar rule (for 
example: Pres. Continuous = (be verb) + VERB+ing). The teacher concludes 
the item by giving another 2-3 examples which students copy down into the 
appropriate area of the language development chart. 

 
(2) Same as (1) above, except the teacher pauses to let some students in the 

class guess at the correction before providing it. After illustrating the grammar 
rule, the teacher may invite students to provide additional examples of the 
correct grammar in use, to which the teacher gives feedback about accuracy 
and appropriateness. 

 
(3) Same as (1) and (2) above, except for the additional examples section: at this 

point the teacher divides the students into pairs or teams and they work to 
think up the examples before a wrap-up in which the different teams 
present/state their additional examples of the grammar in use. 

 
(4) Any of (1), (2) or (3) above, except following the error correction, students get 

into pairs or teams to make the language rule and the additional examples. 
 

(5) The teacher lists the mistakes (6-12) of them, and then puts all students into 
pairs or groups. These groups then have 20-30 minutes to work through the 
mistakes, guessing at corrections, grammar rules and additional examples in 
whatever sequence they like (for example, some students like to think through 
some rules and other examples before taking a shot at a formal correction, 
whereas other learners are risk-takers first and analyzers later). For the last 10 
minutes of the class, the teacher listens to each group’s corrections and 
indicates whether they are right or not. 

 
(6) Students get together into groups and look through their own written work, 

pulling errors of their own choosing out for their group to work on. This is the 
most learner centered, because it gives students independence and choices – 
usually the mistakes they select are the ones they truly do not understand and 
could therefore benefit the most from learning about. 

 

Highly Learner-Centered 
 
 
As the examples for application above show, there are several ways language development 
lessons can happen in a classroom. Teachers are generally encouraged to start out with 
highly teacher-centered approaches to this, and then adapt the technique to gradually draw 
it more toward a learner-centered approach. Jumping straight into a learner-centered 
approach could be too intimidating for some students. However, each teacher’s goal should 
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be to guide students to a more learner-centered approach over time, so that grammar 
learning and error correction can start to involve the learners much more in the process. 
 
 
There are almost certainly many more ways the activity could be applied, and teachers are 
encouraged to be creative and try new techniques. Teachers should also not feel pressured to 
finish a set number of language development slots in a lesson. Let the students take on the 
challenge at their own pace – the important thing is how deeply they notice and discuss 
grammar, not how many mistakes happen to get covered. I would also encourage teachers to 
occasionally throw in very simple errors, to give confidence to students in their ability to 
figure such mistakes out quickly. Recurring errors (classic ones like overuse of the “be” verb 
and problems with 3rd person “s”) should likewise keep recurring in language development 
lessons, to emphasize that it appears to be a high-frequency error that should be relatively 
easy to correct. 
 
One important thing to note is that you should have an excellent rapport with your students 
before you publicly declare who made which mistakes – if you are not careful you could 
embarrass or shame students in front of their classmates. The best method is to list the 
mistakes anonymously, and those students who are not embarrassed by making them will 
quickly indicate as much (“Agggh! That’s my mistake!”). 
 
As a final note (and challenge!) it is possible to choose errors carefully in a way that allows 
different types of grammar to be connected or related to one another. For example, one 
entire language development lesson could just focus on the verb tense system, while another 
could focus on word order problems or subject-verb agreement. Students can catch on to the 
patterns quickly, reapply or adjust previous language rules with confidence and get to work 
on correcting and making additional examples. 
 
Language Development certainly represents an innovation in how errors are corrected and 
grammar is focused on in the Korean context, and it has exciting possibilities for our teachers 
and students. Teachers may need to do more thinking and preparation for these lessons 
compared to standard grammar textbook lessons or writing/editing courses, but the rewards 
and increased attention/effort from students should make it worthwhile and (dare I say it?) 
perhaps even interesting! 
 
The following pages contain some examples of errors taken from Korean students’ written 
production and formulated for a language development lesson for the entire class. This was a 
lesson put together for Elementary school students, but the basic format could also be used 
for Middle School students and even include more metalinguistic explanations in Korean to 
describe what is going on with the grammar rules. The next page has a quick summary of 
some considerations for selecting and implementing language development items, followed 
by examples of selected mistakes and one way to ‘depict’ language rules for young learners. 
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Language Development Lessons – Key Points 
 

Selecting errors to focus on… 

 Priority for selecting errors for LD should occur according to: 
(1) Errors which result in a significant breakdown in meaningful communication; 
(2) Errors which also can be considered systematic across most learners in a class; 
(3) Errors which represent a chance for clear system-building opportunities; 
(4) Errors which are systematic across single learners but others can benefit from; 
(5) Common errors which are likely to happen frequently but do not harm meaning. 

 

 Coming up with 12 LD items for a single class: 
(1) Try to incorporate mistakes from a variety of students, not just 1 or 2; 
(2) First generate a “rough draft” list of 16-24 items, and from it select 12 items. 

 
 

Some suggestions for preparing LD lessons… 

 Preparing to present the “language development rules” box: 
(1) Draw up a grid of 12 squares and attempt to create simple/clear rules to explain 

each mistake (see example error sentences and grid on the following pages); 
(2) Whenever possible, refer back to the original context of the mistake to get additional 

indications as to why the mistake was made and in what communicative endeavor; 
(3) Whenever possible, use simple formulas and simple illustrations to show what you 

mean; 
(4) Show your rule grids to some other teachers and see if they make any sense to 

them – if not, see if they can suggest any changes to what you have made. 
 
 

Some suggestions for running LD lessons… 

 Don’t stick to a rigid plan no matter what – be prepared to adapt or discard things that 
don’t work; 

 Do not be too concerned if students do not immediately understand the rules you 
present, at the very least they will have a corrected version of a sentence to refer to; 

 Constantly look for opportunities to shift the class down from a very teacher-led lecture 
style to more collaborative learning and hypothesis testing from students themselves; 

 Start by having students get down all the mistakes first – that way if you run out of class 
time they can always attempt to finish the rest of the corrections themselves for HW; 

 Draw on students L1 and L1 knowledge whenever it appears to be helpful. 
 
 

Some suggestions for following up on LD lessons… 

 Note in a planning/reflective journal which error patterns were difficult or easy to explain 
– seek advice from other teachers as to how you could approach it differently next time; 

 Ask students to go back to their original writing and try to self-correct using the 
Language Development notes generated. 
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Sentences for Language Development – Level 99 Example 

 

1.   “Let’s go the circus!” side Cindy. 

2.   “Go to the circus!” said Andy. 

3.   They don’t see a circus they happy and so happy. 

4.   Cindy said “go to the circus!” 

5.   Cindy said “very big circus tent in the tent many people!” 

6.   Children see a circus poster at the bus stop. 

7.   They take out at to bus. 

8.   They don’t have much money but this is so expensive. 

9.   Two clowns come out on the tent. 

10.   “Wow ~ very excited!” Helen said. “Me too” Andy said. 

11.   “We go to the home” Andy said. 

12.   Andy and his friend Cindy, Helen to see a circus poster. 

 

 

 

 

 

 

 

 

 

 

 

 

This is how the language development 

charts appear in students’ workbooks. 

The students fill in the error sentences 

and then attempt to correct them, 

including some kind of diagram or 

grammatical rule and then other 

example sentences of correct usage. 
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Diagrams for Language Development – Level 99 Example 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1 
 

go to + the   noun/명   

say -> said 

(side =      ) 
 

2 
 

재안 = Let’s +  verb/동 

 

LET’S = 하자!! 

3 
 

   but   ☺      

 

they + are + so very happy

4 
 

재안 = Let’s +  verb/동  

 

LET’S = 하자!! 
 

5 
 

There are   noun/명   

in the   noun/명   
 

6 
 

Children만 = all/many 

Some children OR 

Three children 

7 
 

take a bus/taxi/car, etc 

= bus/taxi/car 타다 

(take out +  명  = destroy!) 

8 
 

  and    

(   but   ☺ ) 

9 
 

come out of 

come out on 

10 
 

very excited  (누가?) 

I’m very excited! 

11 
 
 
 
 

 = go home 

go to (the) home 

12 

☺ + ☺ ☺ 
__ and his 2 friends __ & __

to see (보다) / see (봐요) 
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12. The Listening "Dictogloss" 

 

In a Nutshell... 
 

This is about as intensive as a listening exercise can get! Students 
listen to 2 chunks from an overall listening script and take notes 
on what they heard at intervals. Following multiple readings of 
the overall text and its various 'chunks', students in groups or 
pairs then go about 'reconstructing' what they heard based on 
memory and the notes they have taken. While the demands the 
activity places on listening comprehension and retention are high, 
the activity also has very beneficial follow up applications for 
grammar, writing, and in-class teamwork. 
 

There are two Dictogloss tasks for each level during the winter session, based on reading 
texts already tackled by the students. The scripts for the dictogloss tasks, along with detailed 
grading criteria, are documented in Appendix F of this book. 
 

 

Background and Theory 

 

Basically, this activity goes 'deep' into students' listening comprehension, evaluating how well 
students absorb, sort and can re-access the content and details of something they heard 
read aloud. It then establishes valuable links with other language skills, including the 
students' ability to accurately reproduce what they heard in terms that apply to their own 
understanding and language skills. 
 

Regular application of the activity has shown that it attracts an almost fierce level of 
attention from the students, and if their strategies for listening are deficient, it really shows! 
For standardized international test preparation (TOEIC, TOEFL, etc) it is a fantastic 
supplement - not only does it encourage students to start actively using strategies in their 
listening, the resulting note-taking shows how they are going about understanding what they 
are hearing and how they try to cope with so much information to listen to in a single go. 
 

 

Overview and Application 

 

Below is an outline of how the activity can be applied - bear in mind that it is possible to alter 
this to make it more or less difficult for your students. 
 

A) First, read the entire text aloud at normal speed, and do not permit students to take 
notes or write anything. Ask them to concentrate on the general content and flow of the 
reading. 
 

B) Next, return to your first 'section'. Read it aloud in isolation, slightly slower than normal 
speed. Once you have finished reading it, allow students to pick up their pencils and start 
taking down notes in the 'notes' column of the first section of the worksheet. Ask them to try 
and jot down what they think are the most important details, and the things they think they 
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will need to recall in order to reconstruct this part of the text later. At this point, do not allow 
them to start 'reconstructing' the text. 
 

C) Read section 1 again, at normal speed, allowing students to view their notes but not write 
anything. Following the second reading, allow them to alter or add to the notes they have 
already made. 
 

D) Following that, ask the students in pairs or groups to compare their notes and help each 
other with details one or another student has missed or to settle disagreements they may 
have with each other concerning the accuracy of the notes taken. 
 

Repeat steps A through D for the other sections you have allocated to your text/script. 
 

Finally, read the whole text again at normal speed, allowing students to alter or add to the 
notes as you are reading aloud. Then ask the students (in their groups) to start 
reconstructing each section of the script together, giving them one more reading of each 
section if you think they need it. 
 

Note that this is quite a lengthy process, depending on the length of the script you allocate. 
Remember that students will need 5-10 minutes to reconstruct each section of the script, 
and if you want to be efficient and mark the work during class time, you will need to allocate 
5-10 minutes to do this as well. 
 

Do not be unduly concerned if students cannot come up with perfect reconstructions, or for 
that matter even highly detailed notes based on their listenings. This activity is as much 
about listening training as it is overall performance and proficiency. The notes section of the 
worksheet has deliberately been kept small and narrow to encourage students to convert a 
long listening into a short summary that includes the most important information. In 
reconstructing the listening texts, look to see if students accurately included all the important 
details, and whether they applied appropriate grammar to express it. 
 
Note: Assessment has been deliberately left quite general (with a general letter grade 
allocation overall for each section of the dictogloss worked on) in order to give teachers 
options according to what they want any particular dictogloss activity to focus on. For 
example, a teacher may like to put more explicit emphasis on how well students take notes 
rather than how perfect the reconstruction is (generally my own personal preference), 
whereas another teacher may be more concerned with how well the students notice, record 
and then use specific vocabulary or grammar. In classes where there is less synergy or 
cooperation amongst students, making a bigger deal about the collaborative aspect could be 
a good idea. 
 

However assessment is applied, remember that it is only fair that students first be warned 
about what kind of performance in particular the teacher is looking for, so that they have a 
chance to allocate more of their attention to getting that feature done than others. 

 
 
 
 
 
 
 
 



 

 

31               © 2005-2007 Jason D. Renshaw 

Winter 2007 Teacher’s Guide & Reference Book              

13. Interactive "Finding Out" 

 

In a Nutshell... 
 

This activity facilitates speaking and listening interaction 
amongst students based on communicative question 
formation, answer formulation and preparation, and the 
"gathering" of responses from other students in the 
classroom. Questions and answers can form natural-feeling 
extension and application from previous grammar, reading 
or writing work. Students are assessed according to [QF] 
Question Formation, [EC] Effort/Cooperation, [CF] Clarity 
and Fluency, and [GA] Grammar and Accuracy.  
 

 

Background and Theory 

 

One of the (potentially) great disadvantages of classroom-oriented language learning is the 
propensity it creates for the standard teacher-student exchange known as "IRF" (Initiation - 
Response - Feedback) to dominate most of the conversation types that occur, with a teacher 
or student talking before an audience of other students. Thought to be 'good' for speaking 
and listening practice, this is often as far from a 'normal' conversation context as you can get. 
"Finding Out" still assures some measure of control and guidance from teachers, as well as 
hypothesis testing for the formulation of questions and answers. However, it puts speaking, 
listening and (most importantly) information exchange into a kind of setting that is much 
more like the 'real world', where students may need to battle distractions, negotiate 
interruptions, catch other people's attention and hold it, and speak to someone in English in 
an environment full of other 'English noise'. 
 
Teachers believing in a less controlled and more flowing speaking class may view “finding 
out” as being too tight and restrictive, or even artificial feeling. While I would concede that 
more fluent students might find it tedious at times, it has been my general impression that 
such ‘fluent’ students are the exception rather than the norm, and in classes of 10-12 
students such individuals tend to dominate classroom talking time and even occasionally 
have an intimidating or de-motivating effect on many other students who are not yet 
confident or comfortable enough to start competing openly for classroom speaking space. 
“Finding Out” can bring classroom talk onto middle ground where everyone, irrespective of 
ability or level of extroversion, has an equal chance to start talking and using English. I 
would even argue that it allows students to start communicating at a level of fluency that 
suits them, with opportunities to build up confidence and automaticity at their own pace. In 
classrooms where almost all the students are unwilling to speak much, the activity has been 
of great worth.  
 

 

Overview/Application 

 

Students consider the questions that have been created and slotted in for them and try to 
come up with their own (personal) answers to them. This ensures that students actually 
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think and demonstrate an understanding about each question, but it can also give them 
valuable preparation for answering questions asked to them later from other students. 
 
 
Once students have a column of questions along with associated responses, they then "set 
out" to find out what the rest of their world (basically, the confines of the classroom at that 
point!) put down in response. To do this, they need to attract the attention of other students, 
ask their questions, and get down accurate responses. Obviously, this is complicated by the 
fact that everyone else in the room is basically trying to do the same thing! After some initial 
pandemonium and frustration, students eventually begin to find ways to cooperate and share 
information and questions. One important rule for this process is the "no talking with anyone 
immediately next to you" rule. This prevents students from just looking at the sheet next to 
them and copying down what they see listed there. It literally forces them to look out across 
the classroom to find others to talk to - very often 'others' they normally never feel inclined 
to say a single word to! Aside from that benefit, when students get good at this activity I 
have actually seen them shift their seating all over the place in an attempt to maneuver 
themselves into the right to ask their favorite friends questions - which is fine by me because 
in the process they are sitting next to a range of new students and getting to see and 
communicate in the classroom from a range of different 'angles'. 
 

While students are engaged in this process, the teacher observes and completes the 
assessment categories. In addition to placing the teacher 'outside' the central communication 
taking place, this really reinforces to students that the way they go about this process 
actually counts.  
 
Two key questions that need to be answered at this point are "What is the teacher's role in 
guiding this activity and giving corrections and/or feedback?" and "How can this activity be 
applied to large classes of more students?" 
 

On the first point, the degree to which you get involved with or 'interrupt' the activity really 
depends on your own teaching philosophy and the level and disposition of your students. You 
may like to interrupt students directly while they are communicating to correct grammar, 
vocabulary or pronunciation - but bear in mind that this can be de-motivating for students 
and in actual fact it is a very non-realistic interruption for a group of conversing people out 
there in the 'real world'. On the other hand, many teachers may feel like they're not doing 
their jobs well if they merely sit and watch as students belt out badly structured or poorly 
pronounced language for a full 40 or 50 minutes with no feedback whatsoever. How, what 
and when to 'correct' is one of the most discussed issues in the TESOL world. Personally, I 
prefer to stick with the general theme of 'communication' and try to allow students 
opportunities to see errors in their language performance for themselves through the 
medium of 'getting something across'. In some instances, I note down recurring mistakes 
that appear to be somehow damaging the effectiveness and efficiency of the communication 
taking place, and every 10 minutes or so I halt the activity to make a few suggestions 
regarding what I should be hearing from the students in contrast to what I am actually 
hearing (note that I do not point out culprits and address the class collectively). Another 
(more subtle) technique I use is to meander my way into select exchanges happening in the 
class and make a big point about how what someone is saying sounds "so great - exactly the 
way an English speaker would say it" (or something to that effect), in the hope that 
surrounding students pick up on it and discretely make some changes to what they are 
saying. I am also a fan of a 'wrap up' at the conclusion of the lesson to point out a few things 
that were going wrong or could have been expressed better (again, without singling out any 
individual students). 
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On the issue of applying this activity to larger classes, about the only thing I can say is 
"classroom management!" If a teacher can manage to break their class up into groups of 4-8 
students, there is no reason why the activity could not go ahead in separate 'chunks' of the 
classroom. The largest group of students I have applied this activity to was a class of 30 
students in a rather cramped room, and to be honest, that was the most successful 
application of it I have seen! I did, however, back off the meticulous observation and grading 
part, and dedicated most of my class time to hovering about to make regular visits to each 
group, just to make sure everything was going smoothly. In the multiple groups situation, it 
can also be interesting to set things up in a way that ensures each 'group' is asking and 
answering questions related to different themes. 
 

One final note about applying the classroom activity - after an initial 'shy lull' it tends to get 
noisy, and with familiarity and confidence, it can become a downright storm! While it has 
been great for getting even shy and quiet students to speak up and become passionate 
about getting something across (and also creating a situation whereby students often need 
to ask for something to be repeated or clarified), I have to admit I think a class full of 
screamers is not always entirely beneficial, and I've often experienced complaints from 
teachers in neighboring classrooms. "Handle with care!" is a label I often affix to this activity, 
especially in application to larger or more boisterous classes. 
 

 
 

Assessment Consideration: 

 

It is important that teachers find ways to get this activity rolling smoothly, but it is also 
important to ensure that the activity can be assessed accurately and quickly. Assessment 
criteria for Finding Out has been included in Appendix E. 
 
One of the most practical ways to assess the activity efficiently during class time is to: 
 

(1) Get the activity started and simply watch the students in action for 5-10 minutes or 
so (watch them like a hawk – it makes them try harder!); 

(2) Start by marking a grade out of 5 for every student based on their question 
formation [QF] only, and list the scores in your tracking journal columns; 

(3) Observe and see how hard children are trying and whether they are actually 
managing to cooperate with others. Mark down a Effort/Cooperation [EC] score for 
each student; 

(4) Listen to the students speaking and decide how clear and fluent each sounds – use 
this judgment to score each student on Clarity and Fluency [CF]; 

(5) As the activity is starting to draw to a close, wander the room with your tracking 
journal and glance over the answers students are jotting into their workbooks. Judge 
the grammatical accuracy of such answers and record a Grammar/Accuracy [GA] 
score for each student. 

(6) While students are ‘mopping up’ the activity, return to your desk and quickly tally the 
total scores for each student. Call the activity to an end with around 5 minutes of 
class time to go, and read out each student’s scores in each sub category plus the 
total score plus a letter grade for them to record in their books beneath the activity. 

(7) Have the students transfer the total score to the back of their books and the general 
assessment form. Quickly check these transfers for accuracy and sign each student’s 
entry. 
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Appendix A: Syllabi/Schedules by Level 

Level 98 Reading/Vocabulary 
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Level 98 Writing/Listening/Speaking 
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Level 99 Reading/Vocabulary 
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Level 99 Writing/Listening/Speaking 
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Level 100 Reading/Vocabulary 
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Level 100 Writing/Listening/Speaking 
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Level 101 Reading/Vocabulary 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 
 

 

Tuesday Wednesday Thursday Friday WEEKEND 



 

 

41               © 2005-2007 Jason D. Renshaw 

Winter 2007 Teacher’s Guide & Reference Book              

Level 101 Writing/Listening/Speaking 
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Level 102 Reading/Vocabulary 
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Level 102 Writing/Listening/Speaking 
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Level 103 Reading/Vocabulary 
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Level 103 Writing/Listening/Speaking 
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Level 104 Reading/Vocabulary 
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Level 104 Writing/Listening/Speaking 
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Level 105 –108 Reading/Listening Schedules 
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Level 105-108 Writing/Speaking Schedules 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 



 

 

50               © 2005-2007 Jason D. Renshaw 

Winter 2007 Teacher’s Guide & Reference Book              

Appendix B: Spelling Quiz Lists by Level 

 

Level 98 Spelling Quizzes 

 
 
 
98 Spelling Quiz 1: - [Vocabulary Units 1-4] 
 
 1.  draw  11.  think  21.  picture 
 2.  tell   12.  story  22.  read 
 3.  below  13.  classroom  23.  floor 
 4.  animal  14.  horse  24.  climb 
 5.  house  15.  town  25.  sleep 
 6.  little  16.  world  26.  brown 
 7.  white  17.  live  27.  after 
 8.  build  18.  sand  28.  beautiful 
 9.  wash  19.  close  29.  head 
 10.  tomorrow  20.  angry  30.  orange 
 
 
 
98 Spelling Quiz 2: - [Vocabulary Units 5-9] 
 
 1.  shopping  11.  straw  21.  store 
 2.  people  12.  shoes  22.  friend 
 3.  count  13.  season  23.  please 
 4.  splash  14.  summer  24.  beach 
 5.  sled  15.  idea  25.  love 
 6.  soccer  16.  team  26.  aim 
 7.  air   17.  slip  27.  grass 
 8.  kick  18.  hole  28.  party 
 9.  enjoy  19.  string  29.  balloon 
 10.  year  20.  special  30.  turtle 
 
 
 
98 Spelling Quiz 3: - [Vocabulary Units 10-13] 
 
 1.  catch  11.  warm  21.  try 
 2.  large  12.  butterfly  22.  boat 
 3.  flat   13.  both  23.  clay 
 4.  blow  14.  sideways  24.  race 
 5.  tail   15.  kiss  25.  dinner 
 6.  clean  16.  throw  26.  bone 
 7.  lost   17.  slide  27.  smart 
 8.  watch  18.  lips  28.  bread 
 9.  wall  19.  tall  29.  sky 
 10.  green  20.  family  30.  children 
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Level 99 Spelling Quizzes 

 
 
 
99 Spelling Quiz 1: - [Vocabulary Units 1-4] 
 
 1.  prepare  11.  idea  21.  water 
 2.  great  12.  answer  22.  picture 
 3.  everyone  13.  early  23.  decide 
 4.  sweater  14.  glasses  24.  grab 
 5.  drive  15.  nervous  25.  pretend 
 6.  enormous  16.  enjoy  26.  rush 
 7.  loud  17.  practice  27.  favorite 
 8.  noise  18.  kitchen  28.  tickle 
 9.  shining  19.  fresh  29.  present 
 10.  goat  20.  bowl  30.  breathe 
 
 
 
 
99 Spelling Quiz 2: - [Vocabulary Units 5-9] 
 
 1.  yard  11.  library  21.  important 
 2.  trade  12.  except  22.  diapers 
 3.  hurt  13.  pillow  23.  laugh 
 4.  harbor  14.  dream  24.  scared 
 5.  pieces  15.  building  25.  parade 
 6.  excited  16.  signal  26.  whistle 
 7.  detective  17.  sandwich  27.  detail 
 8.  special  18.  ribbon  28.  scratch 
 9.  leave  19.  blanket  29.  mouth 
 10.  curl  20.  hide  30.  report 
 
 
 
 
99 Spelling Quiz 3: - [Vocabulary Units 10-13] 
 
 1.  upstairs  11.  supplies  21.  photo 
 2.  bright  12.  title  22.  glue 
 3.  wrap  13.  straw  23.  pointed 
 4.  size  14.  order  24.  lean 
 5.  gaze  15.  skyline  25.  distance 
 6.  display  16.  stream  26.  thick 
 7.  daylight  17.  sharp  27.  person 
 8.  lodge  18.  chew  28.  nearby 
 9.  Africa  19.  selfish  29.  worry 
 10.  grant  20.  twice  30.  promise 
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Level 100 Spelling Quizzes 

 
 
 
100 Spelling Quiz 1: - [Vocabulary Units 1-4] 
 
 1.  hardly  11.  surprise  21.  selection 
 2.  dragon  12.  princess  22.  castle 
 3.  breath  13.  forest  23.  magnificent 
 4.  whisper  14.  tangled  24.  behave 
 5.  agree  15.  stretch  25.  raise 
 6.  search  16.  organic  26.  waste 
 7.  wonderful  17.  absorb  27.  loosen 
 8.  soil   18.  measure  28.  sprinkle 
 9.  float  19.  materials  29.  disappear 
 10.  sneak  20.  strange  30.  huge 
 
 
 
 
100 Spelling Quiz 2: - [Vocabulary Units 5-8] 
 
 1.  protect  11.  law  21.  suggest 
 2.  nominate  12.  choice  22.  island 
 3.  mammal  13.  wide  23.  seal 
 4.  afraid  14.  aquarium  24.  frightened 
 5.  characteristic 15.  surface  25.  famous 
 6.  wreck  16.  career  26.  silk 
 7.  adult  17.  squeeze  27.  thread 
 8.  liquid  18.  picky  28.  match 
 9.  itch  19.  imagine  29.  valley 
 10.  memory  20.  edge  30.  pleased 
 
 
 
 
100 Spelling Quiz 3: - [Vocabulary Units 9-12] 
 
 1.  active  11.  hurdle  21.  coach 
 2.  headache  12.  medicine  22.  college 
 3.  stadium  13.  quit  23.  lonely 
 4.  squeal  14.  pants  24.  murder 
 5.  slavery  15.  elect  25.  president 
 6.  huddle  16.  grumble  26.  spinach 
 7.  snuggle  17.  future  27.  screen 
 8.  relative  18.  journey  28.  pollute 
 9.  hose  19.  lid  29.  article 
 10.  conserve  20.  throughout 30.  ridiculous 
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Level 101 Spelling Quizzes 

 
 
 
 
101 Spelling Quiz 1: - [Vocabulary Units 1-4] 
 
 1.  imagine  16.  provide  31.  directions 
 2.  healthy  17.  climate  32.  fertilizer 
 3.  inch  18.  pole  33.  chemical 
 4.  soil   19.  empty  34.  bored 
 5.  trash  20.  neighborhood 35.  couch 
 6.  shovel  21.  hardware  36.  excellent 
 7.  spread  22.  remember 37.  paste 
 8.  toast  23.  shelter  38.  lumber 
 9.  protect  24.  enough  39.  share 
 10.  factory  25.  forest  40.  pound 
 11.  attention  26.  gentle  
 12.  choice  27.  ignore  
 13.  guide  28.  crime  
 14.  sense  29.  rescue  
 15.  machine  30.  alarm  

 

 
 
101 Spelling Quiz 2: - [Vocabulary Units 5-8] 
 
 1.  careful  16.  blender  31.  serve 
 2.  fry   17.  melt  32.  fold 
 3.  half  18.  guess  33.  passage 
 4.  spicy  19.  lie  34.  supposed 
 5.  wedding  20.  decide  35.  suitcase 
 6.  sidewalk  21.  bulky  36.  wrapped 
 7.  soak  22.  giant  37.  celebrate 
 8.  candle  23.  fill   38.  explorer 
 9.  clay  24.  shape  39.  character 
 10.  dip  25.  scramble  40.  ceiling 
 11.  space  26.  blindfold  
 12.  guest  27.  perfect  
 13.  shreds  28.  explain  
 14.  salsa  29.  pieces  
 15.  pour  30.  treats  
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101 Spelling Quiz 3: - [Vocabulary Units 9-11] 
 
 1.  dream  16.  float  31.  wire 
 2.  bead  17.  root  32.  straight 
 3.  wind  18.  drought  33.  attention 
 4.  ancient  19.  schedule  34.  supper 
 5.  section  20.  information 35.  curious 
 6.  possible  21.  flyer  36.  slave 
 7.  irritated  22.  mile  37.  difference 
 8.  sharp  23.  slip  38.  tool 
 9.  accident  24.  raised  39.  cost 
 10.  actual  25.  regret  40.  sentence 
 11.  invent  26.  history  
 12.  dot  27.  code  
 13.  rule  28.  sight  
 14.  paid  29.  barn  
 15.  ladder  30.  steep  
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Level 102 Spelling Quizzes 

 
 
 
102 Spelling Quiz 1: - [Vocabulary Units 1-4] 
 
 1.  selection  16.  effect  31.  certain 
 2.  nervous  17.  rescue  32.  sparkle 
 3.  croak  18.  slob  33.  mumble 
 4.  swallow  19.  litter  34.  towel 
 5.  illness  20.  constant  35.  companion 
 6.  injured  21.  disability  36.  inspire 
 7.  imaginary  22.  announce 37.  doze 
 8.  jewel  23.  shiver  38.  impossible 
 9.  delicate  24.  admit  39.  beckon 
 10.  parcel  25.  float  40.  research 
 11.  guilty  26.  collect  
 12.  batch  27.  panorama  
 13.  canyon  28.  direction  
 14.  capture  29.  slightly  
 15.  entire  30.  overlap  

 

 
 
 
102 Spelling Quiz 2: - [Vocabulary Units 5-7] 
 
 1.  steady  16.  tripod  31.  railing 
 2.  fairly  17.  develop  32.  repeated 
 3.  gathered  18.  shallow  33.  creature 
 4.  tangled  19.  canal  34.  snout 
 5.  squeal  20.  propeller  35.  growth 
 6.  summarize  21.  drain  36.  drill 
 7.  shore  22.  stream  37.  fountain 
 8.  snort  23.  gesture  38.  expression 
 9.  language  24.  shrug  39.  alert 
 10.  typically  25.  endangered 40.  extinct 
 11.  fumes  26.  landscape  
 12.  village  27.  ranch  
 13.  disturb  28.  ornament  
 14.  transport  29.  foreign  
 15.  tourist  30.  vacationer  
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102 Spelling Quiz 3: - [Vocabulary Units 9-11] 
 
 1.  purpose  16.  grown  31.  indoors 
 2.  outdoors  17.  arrive  32.  victory 
 3.  gear  18.  helmet  33.  goggles 
 4.  lightning  19.  tighten  34.  flex 
 5.  muscle  20.  bulge  35.  alley 
 6.  gravel  21.  lilac  36.  blur 
 7.  fence  22.  jolt  37.  chalk 
 8.  blues  23.  unfortunately 38.  stretch 
 9.  bound  24.  obediently 39.  disgust 
 10.  gulp  25.  calmly  40.  royal 
 11.  bravery  26.  broadly  
 12.  frown  27.  undoubtedly  
 13.  growl  28.  scoop  
 14.  faintly  29.  suspicious  
 15.  thermometer 30.  patiently  
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Level 103 Spelling Quizzes 

 
 
 
 
103 Spelling Quiz 1: - [Vocabulary Units 1-4] 
 
 1.  conclusion  16.  pale  31.  scurry 
 2.  clue  17.  predator  32.  antelope 
 3.  speedometer 18.  method  33.  accurate 
 4.  scientific  19.  conduct  34.  indicate 
 5.  electric  20.  curiosity  35.  hesitate 
 6.  stunning  21.  scale  36.  universe 
 7.  external  22.  challenge  37.  bacteria 
 8.  protein  23.  organism  38.  optimistic 
 9.  depression  24.  community 39.  repair 
 10.  struggle  25.  exchange  40.  distribution 
 11.  charity  26.  humiliating  
 12.  beggar  27.  nourish  
 13.  ashamed  28.  fault  
 14.  determined 29.  entitled  
 15.  passenger  30.  declare  

 

 
 
103 Spelling Quiz 2: - [Vocabulary Units 5-7] 
 
 1.  attention  16.  platform  31.  comforting 
 2.  highlight  17.  murmur  32.  audience 
 3.  entrant  18.  courage  33.  applaud 
 4.  eager  19.  publish  34.  obtain 
 5.  opinion  20.  decision  35.  legend 
 6.  narrow  21.  account  36.  terrified 
 7.  flee  22.  century  37.  local 
 8.  description  23.  exist  38.  violently 
 9.  froth  24.  foam  39.  compared 
 10.  fake  25.  streak  40.  flutter 
 11.  squat  26.  speckled  
 12.  ragged  27.  smudge  
 13.  tromp  28.  shimmer  
 14.  swirl  29.  swat  
 15.  arrange  30.  reduce  
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103 Spelling Quiz 3: - [Vocabulary Units 9-11] 
 
 1.  blade  16.  sprinkle  31.  slope 
 2.  bucket  17.  paradise  32.  coldhearted 
 3.  bluster  18.  trimmed  33.  chirp 
 4.  unaware  19.  nectar  34.  inspector 
 5.  swarm  20.  rural  35.  route 
 6.  folk  21.  frost  36.  rue 
 7.  surface  22.  canal  37.  blush 
 8.  squint  23.  endless  38.  captured 
 9.  dumbfounded 24.  serious  39.  sprout 
 10.  spotlight  25.  roar  40.  grasping 
 11.  pretend  26.  moment  
 12.  tide  27.  feathery  
 13.  rhythm  28.  leap  
 14.  tense  29.  thicket  
 15.  baseline  30.  thread  
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Level 104 Spelling Quizzes 

 
 
 
 
104 Spelling Quiz 1: - [Vocabulary Units 1-5] 
 
 1.  familiar  16.  moist  31.  arrogant 
 2.  haughty  17.  banish  32.  unreasonable 
 3.  deceive  18.  gradually  33.  otherwise 
 4.  commotion 19.  ordinary  34.  crumble 
 5.  remarkable  20.  amazement 35.  brilliant 
 6.  undoubtedly 21.  solve  36.  chore 
 7.  sparse  22.  solemn  37.  drought 
 8.  shrill  23.  freckled  38.  plentiful 
 9.  fragrant  24.  fault  39.  demand 
 10.  attend  25.  satisfactory 40.  gloat 
 11.  tumble  26.  thatch  
 12.  unexpected 27.  rippling  
 13.  apology  28.  gratified  
 14.  roast  29.  burst  
 15.  assemble  30.  smudge  

 

 
 
104 Spelling Quiz 2: - [Vocabulary Units 6-10] 
 
 1.  discourage  16.  appetite  31.  decorated 
 2.  admired  17.  embarrass  32.  receive 
 3.  interrupt  18.  swift  33.  awe 
 4.  capture  19.  intend  34.  consider 
 5.  parachute  20.  claim  35.  species 
 6.  packaging  21.  nourish  36.  territory 
 7.  armor  22.  sojourn  37.  religious 
 8.  curiosity  23.  syrup  38.  surrounded 
 9.  meadow  24.  abolitionist 39.  fugitive 
 10.  prohibited  25.  abiding  40.  injustice 
 11.  stunned  26.  influence  
 12.  preach  27.  enroll  
 13.  gesture  28.  generic  
 14.  escalator  29.  disobedience  
 15.  awkward  30.  occasionally  
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104 Spelling Quiz 3: - [Vocabulary Units 11-15] 
 
 1.  puzzled  16.  agreement 31.  pry 
 2.  haltingly  17.  splinter  32.  gullible 
 3.  extinct  18.  monitor  33.  frequently 
 4.  technique  19.  advertisement 34.  atmosphere 
 5.  available  20.  infant  35.  narrow 
 6.  anxious  21.  possession  36.  personality 
 7.  tease  22.  dote  37.  amuse 
 8.  spiritual  23.  sacred  38.  column 
 9.  permanent  24.  necessary  39.  temperature 
 10.  fumes  25.  frigid  40.  crevass 
 11.  adjust  26.  nauseate  
 12.  consciousness 27.  symptom  
 13.  excruciating 28.  starvation  
 14.  essential  29.  tremendous  
 15.  suspicious  30.  internment  
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Level 105-108 Spelling Quizzes 

 
Note: 105-108 Reading teachers will need to select words for these quizzes 
themselves. 
 
 
Spelling Quiz 1: - [Vocabulary Units    ] 
 
 1.  popular  16.  entertainment 31.  unexplained 
 2.  especially  17.  technology 32.  appealing 
 3.  necessarily  18.  appreciate 33.  sleuth 
 4.  commercial 19.  orchestra  34.  ensemble 
 5.  intermission  20.  mascot  35.  purebred 
 6.  custodian  21.  shaky  36.  misplace 
 7.  suspicion  22.  mandatory 37.  twilight 
 8.  clue  23.  seizure  38.  signal 
 9.  definite  24.  temperature 39.  humidity 
 10.  identical  25.  ideally  40.  aisle 
 11.  requirement 26.  interpreter  
 12.  disabled  27.  weird  
 13.  uncomfortable 28.  avoid  
 14.  portion  29.  earnings  
 15.  veteran  30.  mental  

 

 
 
Spelling Quiz 2: - [Vocabulary Units    ] 
 
 1.  popular  16.  entertainment 31.  unexplained 
 2.  especially  17.  technology 32.  appealing 
 3.  necessarily  18.  appreciate 33.  sleuth 
 4.  commercial 19.  orchestra  34.  ensemble 
 5.  intermission  20.  mascot  35.  purebred 
 6.  custodian  21.  shaky  36.  misplace 
 7.  suspicion  22.  mandatory 37.  twilight 
 8.  clue  23.  seizure  38.  signal 
 9.  definite  24.  temperature 39.  humidity 
 10.  identical  25.  ideally  40.  aisle 
 11.  requirement 26.  interpreter  
 12.  disabled  27.  weird  
 13.  uncomfortable 28.  avoid  
 14.  portion  29.  earnings  
 15.  veteran  30.  mental  
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Spelling Quiz 3: - [Vocabulary Units     ] 
 
 1.  popular  16.  entertainment 31.  unexplained 
 2.  especially  17.  technology 32.  appealing 
 3.  necessarily  18.  appreciate 33.  sleuth 
 4.  commercial 19.  orchestra  34.  ensemble 
 5.  intermission  20.  mascot  35.  purebred 
 6.  custodian  21.  shaky  36.  misplace 
 7.  suspicion  22.  mandatory 37.  twilight 
 8.  clue  23.  seizure  38.  signal 
 9.  definite  24.  temperature 39.  humidity 
 10.  identical  25.  ideally  40.  aisle 
 11.  requirement 26.  interpreter  
 12.  disabled  27.  weird  
 13.  uncomfortable 28.  avoid  
 14.  portion  29.  earnings  
 15.  veteran  30.  mental  
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Appendix C: Personal Listening Scripts 

 
You will find writing space on the following page to construct personal listening 
scripts for WLS classes on the first day of the session. Below you can see my own 
(Jason) scripts I would use for classes representing the three “bands”. 
 

“High” Band (Level 104) 

 
Hello there – how’re you doing? My name is Jason Renshaw and I’m going to be 
your teacher this winter for writing, listening and speaking. I’m 32 years old (yes, I 
know, I’m an old man!) and I come from Melbourne Australia. I graduated from the 
University of Melbourne in 1996 with a degree majoring in English literature and 
Swedish. I spent a few years while I was young traveling and working in different 
parts of Australia, as well as some trips abroad to places like Sweden, England, 
Holland, Germany, Italy, France, Switzerland… the list goes on! Eventually I decided 
to concentrate on being a teacher of English, and that inevitably led me to South 
Korea, where I have been living and teaching for the past five years. I am happily 
married to a Korean lady and our first baby is due next year. I’m a busy person, so 
I don’t have a lot of time for hobbies, but I really enjoy reading and watching 
movies. I like living in Korea and I am very motivated to teach English to Korean 
teenagers. I hope we can enjoy the winter study session together. I know it will be 
a lot of work for you, but as I’ve often heard “no pain means no gain!” 
 
 

“Middle” Band (Levels 101-103) 

 
Hello there – how are you? My name is Jason Renshaw and I’m going to be your 
teacher this winter. I will teach you about writing, listening and speaking. I’m 32 
years old and I come from Melbourne Australia. I graduated from the University of 
Melbourne in 1996 with a degree majoring in English literature and Swedish. I’ve 
traveled a lot during my life, especially in Australia and Europe. One day I decided 
to come to Korea to be an English teacher. I have been living and teaching here for 
five years. I have a Korean wife and our first baby is due next year. I’m a busy 
person, so I don’t have a lot of time for hobbies, but I really enjoy reading and 
watching movies. I like living in Korea and I enjoy teaching English. I hope we can 
enjoy the winter study session together! 
 
 

“Low” Band (Levels 98-100) 

 
Hello there – how are you? My name is Jason Renshaw. I’m your teacher this winter. 
I will teach you about writing, listening and speaking. I’m 32 years old and I come 
from Melbourne Australia. I’ve traveled a lot during my life. I’ve traveled in 
Australia and Europe. I came to Korea in 1999. My wife is Korean. I enjoy reading 
and watching movies. I like living in Korea and I enjoy teaching English. I hope we 
can enjoy the winter study session together! 
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“High” Band (Level 104) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

“Middle” Band (Levels 101-103) 
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“Low” Band (Levels 98-100) 
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Appendix D: Writing Topics and Grading Criteria 
 
 

98 Writing Tasks 

 
 
Writing Task 1: 
In your reading book, you read about many animals (pg 6-14). Write about your favorite 
animal. What kind of animal is it? What does it look like? What can it do? What does it eat? 
Where does it live? Why do you like this animal most of all? 

 
Writing Task 2: 
In the story “My Sister Is My Friend” (reading book pg 36-40), you read about the ways a 
sister helps her little brother. How about you? How do other people in your family help you? 

 
Writing Task 3: 
In the story “Sam’s Seasons” (reading book pg 50-56) you read about the clothes Sam 
wears in the different seasons and also what he does in the those seasons. How about you? 
What do you wear and what do you do in the different seasons? 

 
Writing Task 4: 
[Reflective Writing Task] 

 
 
 
 

98 Writing Grading Criteria 

 
 

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

A Is interactive and attentive during the planning process and is willing to ask questions.

Writes at least half a page. Covers all aspects of the topic. Uses good basic punctuation 

in terms of capitalization and periods. Exhibits basic SVO word order. Writes follow on

sentences. Obvious attempts to make the writing both personal and interesting. 

C Is mostly interactive and attentive during the planning process and is willing to ask 

questions. Writes at least half a page. Covers most aspects of the topic, but may get

off track. Usually uses good basic punctuation in terms of capitalization and periods.

May have problems with word order and basic grammar. May start new sentences on 

new lines, and may not show all that much enthusiasm for writing. 

D Shows very little effort during planning process. Writes less than half a page. Doesn’t 

really address the topic. Poor punctuation in terms of capitalization and periods. May

have problems with word order and basic grammar. May start new sentences on new

lines, and shows little enthusiasm for writing. 

F Does little or nothing during planning, produces no writing at all or a few brief words. 
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99 Writing Tasks 

 
 
Writing Task 1: 
In your reading book (pages 6-14), you read that Michael and Mrs. Daniel were very nervous 
about their first day at school. Pretend there is a new foreign student at your school. Write a 
letter to that person and offer to help him/her on the first day of school. 

 
Writing Task 2: 
Write a letter to a friend or person who gave you a really fantastic gift. Look at page 47 of 
your reading book to give you some ideas on how to structure your thank you letter. 

 
Writing Task 3: 
In the story “The Case of the Missing Lunch” (pages 48-55), you read about a boy who 
helped to solve a mystery case. Try to make a new mystery for Sam. What’s the problem and 
how does he solve it? 

 
Writing Task 4: 
[Reflective Writing Task] 

 
 
 
 
 

99 Writing Grading Criteria 

 
 

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

A Is interactive and attentive during the planning process and is willing to ask questions. 

Writes close to a full page. Covers all aspects of the topic. Uses good basic punctuation

in terms of capitalization, periods and commas. Exhibits basic SVO word order and

some good basic control of verbs. Writes follow on sentences and can write basic 

paragraphs. Obvious attempts to make the writing both personal and interesting. 

C Is mostly interactive and attentive during the planning process and is willing to ask

questions. Writes at least half a page. Covers most aspects of the topic, but may get 

off track. Usually uses good basic punctuation in terms of capitalization and periods.

May have problems with word order and basic grammar. May start new sentences on

new lines, and/or exhibit weaknesses with paragraphs. May not show all that much 

enthusiasm for writing. 

D Shows very little effort during planning process. Writes less than half a page. Doesn’t 

really address the topic. Poor punctuation, may have problems with word order and

basic grammar. May start new sentences on new lines, shows no effort to group ideas

or use paragraphs. Shows little enthusiasm for writing. 

F Does little or nothing during planning, produces only a couple of brief sentences or

nothing at all for a final product. 
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100 Writing Tasks 

 
 
Writing Task 1: 
In the story “Paper Bag Princess” (reading book pages 6-13), you read about some good and 
bad behavior from two friends. Now write a short essay to explain what you think is good 
and bad behavior from friends. 

 
Writing Task 2: 
In your reading book (pages 30-41), you learned how whales and fish are alike and different. 
Write an essay that compares (explains the differences between) whales and fish. You can 
use the chart on page 41 of your reading book to help you plan. 

 
Writing Task 3: 
The story “Floss” (pages 74-81 in your reading book) showed some of the things a dog likes 
to do for fun and for work. How about you? What sorts of things do you do, and which are 
‘fun’ and which are ‘work’? 

 
Writing Task 4: 
[Reflective Writing Task] 

 
 
 
 

100 Writing Grading Criteria 

 
 

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

A Is interactive and attentive during the planning process and is willing to ask questions.

Writes close to a full page. Covers all aspects of the topic. Uses good basic punctuation

in terms of capitalization, periods and commas. Exhibits basic SVO word order and

some good basic control of verbs. Writes follow on sentences and can make an

introduction and clear paragraphs. Obvious attempts to make the writing both personal

and interesting. 

C Is mostly interactive and attentive during the planning process and is willing to ask 

questions. Writes at least half a page. Covers most aspects of the topic, but may get

slightly off track. Good punctuation in terms of capitalization and periods. May have

problems with some grammar. May occasionally start new sentences on new lines, 

writing lacks good introduction and/or clearly delineated paragraphs. May not show all

that much enthusiasm for writing. 

D Shows very little effort during planning process. Writes less than half a page. Doesn’t 

really address the topic. Poor punctuation, may have problems with word order and 

basic grammar. May start new sentences on new lines, shows no effort to use an

introduction, group ideas or use paragraphs. Shows little enthusiasm for writing. 

F Does little or nothing during planning, produces only a couple of brief sentences or 

nothing at all for a final product. 
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101 Writing Tasks 

 
 
Writing Task 1: 
In the story “The Empty Lot” (reading book pg. 11-13) a boy called Jordan teams up with his 
friends to make his good idea become real. Think of your own good idea to change some part 
of your community into something better. Then create a new imaginary character and write 
how that person made the good idea become real. Be as creative as you like! 

 
Writing Task 2: 
These days, more and more people are beginning to understand that nature and the 
environment are very important to us. Why do you think we should protect nature? Try to 
think of some good reasons and express them in a persuasive essay. Ensure that your essay 
has an introduction, two body paragraphs and a clear conclusion. 

 
Writing Task 3: 
In the reading “Homework Help at the Library” (reading book pg. 42-43), you read about 
how libraries can help with homework. Do you know any other good ways to handle 
homework stress? Pretend you have a friend who is having problems with his or her 
homework. Write down some advice for this person in a “letter” format. Try to think of the 
things that are helpful to YOU when you do YOUR homework! 
 

Writing Task 4: 
[Reflective Writing Task] 
 
 
 

 

101 Writing Grading Criteria 

 
 

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

A Is interactive and attentive during the planning process and is willing to ask questions.

Writes close to a full page. Covers all aspects of the topic. Uses good punctuation. 

Exhibits good word order and some good control of verbs. Writes clear paragraphs and

can write intro-body1-body2-conclusion. Obvious attempts to make the writing both 

personal and interesting, and relevant. 

C Is mostly interactive and attentive during the planning process and is willing to ask 

questions. Writes at least three quarters of a page. Covers most aspects of the topic,

but may get slightly off track. Good punctuation most of the time. May have problems

with some grammar. Writing lacks good introduction or clearly delineated paragraphs or 

attempts at a clear conclusion. May not show all that much enthusiasm for writing. 

D Writing does not address the topic sufficiently. Shows many of the mistakes or

weaknesses listed for a “C” grading, but clearly shows little effort during the planning 

process and little effort and enthusiasm in coming up with the final written product. 

F Does little or nothing during planning, produces only a couple of brief sentences or

nothing at all for a final product. 
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102 Writing Tasks 

 
 
Writing Task 1: 
For everything we can or can’t do well, there is usually a cause. In this essay, describe 
something that you can do really well, and then explain what things motivate you to do it so 
well. Is it a sense of pride and achievement that drives you? Do you seek to satisfy your 
parents or friends? Try to explain the causes of your ability to do something very well. 

 
Writing Task 2: 
In your reading book (pg. 38-44) you read about some of the ways animals communicate 
without using words. Write an essay illustrating some of the ways you can show feelings 
using your face, arms and hands. You may use page 45 of your reading book to help you to 
plan if you want to. 

 
Writing Task 3: 
In your reading book (pg. 92-100) you read about a boy who gets a new pet and at first he 
doesn’t like it. Later he realizes it is a perfect pet for him. How about you? What would your 
perfect pet be? Write an essay introducing this perfect pet, and give at least two clear well 
explained reasons why this pet is perfect for you. 

 
Writing Task 4: 
[Reflective Writing Task] 
 
 

 
 

102 Writing Grading Criteria 

 
 

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

A Is interactive and attentive during the planning process and is willing to ask questions.

Writes close to a full page. Covers all aspects of the topic. Uses good punctuation.

Exhibits good word order and some good control of grammar. Writes clear paragraphs 

and can write intro-body1-body2-conclusion. Obvious attempts to make the writing 

both personal and interesting, and relevant. 

C Is mostly interactive and attentive during the planning process and is willing to ask

questions. Writes at least three quarters of a page. Covers most aspects of the topic, 

but may get slightly off track. Good punctuation. May have problems with some

grammar. Writing lacks good introduction or clearly delineated paragraphs or attempts

at a clear conclusion. May not show all that much enthusiasm for writing. 

D Writing does not address the topic sufficiently. Shows many of the mistakes or

weaknesses listed for a “C” grading, but clearly shows little effort during the planning 

process and little effort and enthusiasm in coming up with the final written product. 

F Does little or nothing during planning, produces only a couple of brief sentences or

nothing at all for a final product. 
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103 Writing Tasks 

 
 
Writing Task 1: 
Some powerful governments in the world spend billions of dollars on space exploration and 
space-related technology. Some people think this money could be better spent on helping 
poor people and improving other problems on Earth. What do you think? Should mankind be 
spending so much money on space exploration these days? Support your opinion with clear 
reasons and examples. 

 
Writing Task 2: 
In your reading book (pg. 20-33) there is a passage about people living during the Great 
Depression who were hungry but too proud and ashamed to accept free food. In what ways 
can human pride be beneficial and in what ways can it be a problem? How can ‘over-proud’ 
people work to improve their attitudes? 
 

Writing Task 3: 
The reading passage “Shelly and the Great Purple Hairstreak” (pages 44-51) tells a story 
about a girl who ends up winning a special award. What about you? If there was a 
competition at your school, what award do you think you deserve to win? Ensure that you 
explain why YOU and ONLY YOU are the person that should win this award! 
 

Writing Task 4: 
[Reflective Writing Task] 
 
 
 

 

103 Writing Grading Criteria 

 
 

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

A Is interactive and attentive during the planning process and is willing to ask questions.

Writes close to a full page. Covers all aspects of the topic. Uses good punctuation.

Exhibits good word order and some good control of grammar. Writes clear paragraphs

and can write intro-body1-body2-conclusion. Obvious attempts to make the writing 

both personal and interesting, and relevant. 

C Is mostly interactive and attentive during the planning process and is willing to ask

questions. Writes at least three quarters of a page. Covers most aspects of the topic,

but may get slightly off track. Good punctuation. May have problems with some 

grammar. Writing lacks good introduction or clearly delineated paragraphs or attempts

at a clear conclusion. May not show all that much enthusiasm for writing. 

D Writing does not address the topic sufficiently. Shows many of the mistakes or 

weaknesses listed for a “C” grading, but clearly shows little effort during the planning 

process and little effort and enthusiasm in coming up with the final written product. 

F Does little or nothing during planning, produces only a couple of brief sentences or 

nothing at all for a final product. 
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104 Writing Tasks 

 
 
Writing Task 1: 
The expense involved in taking care of ageing populations is becoming a big concern for 
many countries’ governments. Some people think it is the government’s responsibility to 
provide for old people, while others think it is the responsibility of individual people and their 
families to save enough money to live comfortably for their whole lives. Which position do 
you agree with? Be sure to provide reasons and examples to support your opinion. 

 
Writing Task 2: 
The issue of women’s rights is brought up in the reading “Sojourner Truth” (pg. 48-56). “In 
these modern days, women have all the same rights as men.” Do you agree or disagree with 
this statement? Provide arguments with details and examples to support your opinion. 

 
Writing Task 3: 
“Richard Byrd was brave but foolish not to ask his companions for help when he became sick 
in Antarctica.” Do you agree or disagree with this statement? Why? Explain your position and 
use reasons and examples to support it. 

 
Writing Task 4: 
[Reflective Writing Task] 
 
 

 
 

104 Writing Grading Criteria 

 
 

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

A Is interactive and attentive during the planning process and is willing to ask questions.

Writes close to a full page. Covers all aspects of the topic. Uses good punctuation.

Exhibits good word order and some good control of advanced grammar. Can write more

extended sentences with good use/control of multiple clauses. Writes clear paragraphs

and can write well controlled intro-body1-body2-conclusion style essays. Obvious 

attempts to make the writing both personal and interesting, and relevant. Writing is

convincing or moving. 

C Is interactive and attentive during the planning process and is willing to ask questions.

Writes close to a full page. Covers most aspects of the topic, but may get slightly off 

track. Good punctuation. May have problems with some more advanced grammar.

Writing lacks good introduction or clearly supported paragraphs or attempts at a clear

conclusion, but writer has shown some obvious effort. 

D Writing does not address the topic sufficiently. Shows many of the mistakes or

weaknesses listed for a “C” grading, but clearly shows little effort during the planning 

process and little effort and enthusiasm in coming up with the final written product. 

F Does little or nothing during planning, produces only a couple of brief sentences or

nothing at all for a final product. 



 

 

73               © 2005-2007 Jason D. Renshaw 

Winter 2007 Teacher’s Guide & Reference Book              

105-108 Writing Tasks 

 
 
Writing Task 1: 
In your reading book (Theme 1, pgs 5-22) you read about different examples of “weird 
science.” Write about another mystery that intrigues you. First introduce the mystery and 
give some details to describe where, when and what it involves. Then provide some possible 
historical or scientific rationales that could explain the mystery (these could be your own 
explanations or thoughts if you wish). 

 
Writing Task 2: 
Do you think that your country’s government does enough to help and support disabled 
people? Provide details of the help and support you have seen given to disabled people and 
try to think of any more improvements that are needed to make these services better. 
 

Writing Task 3: 
“The ideas and ingenuity of the ancient Chinese have had a major impact on the world.” Do 
you agree or disagree with this statement? Why? Explain your position and use reasons and 
examples to support it. 
 

Writing Task 4: 
[Reflective Writing Task] 
 
 
 
 

 

105-108 Writing Grading Criteria 

 
 

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

A Is interactive and attentive during the planning process and is willing to ask questions.

Writes close to a full page. Covers all aspects of the topic. Uses good punctuation. 

Exhibits good word order and some good control of advanced grammar. Can write more

extended sentences with good use/control of multiple clauses. Writes clear paragraphs

and can write well controlled intro-body1-body2-conclusion style essays. Obvious 

attempts to make the writing both personal and interesting, and relevant. Writing is

convincing or moving. 

C Is interactive and attentive during the planning process and is willing to ask questions.

Writes close to a full page. Covers most aspects of the topic, but may get slightly off 

track. Good punctuation. May have problems with some more advanced grammar.

Writing lacks good introduction or clearly supported paragraphs or attempts at a clear

conclusion, but writer has shown some obvious effort. 

D Writing does not address the topic sufficiently. Shows many of the mistakes or

weaknesses listed for a “C” grading, but clearly shows little effort during the planning 

process and little effort and enthusiasm in coming up with the final written product. 

F Does little or nothing during planning, produces only a couple of brief sentences or

nothing at all for a final product. 
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Appendix E: “Finding Out” Grading Criteria 
 
 
Note: Students are required only to report answers as they hear them (i.e., using the first 
person) for lower levels (98-100), but in concluding the activity are expected to also be able 
to edit the answers in writing so that they are clear and accurate. At levels 101-103, 
students should have the capacity to record answers using 3rd person forms. Levels 104-105 
should record answers using reported speech patterns (for example ‘He said that his favorite 
reading from week 2 was “Weird Science”, because he likes to read about mysteries’). 
Students should be barred or at least discouraged from asking questions to anyone 
immediately to the left or right of them. 
 
The grading criteria below is necessarily general and gives an indication of what might 
constitute a strong/perfect score for each section. Please feel free to adapt the criteria 
according to level, age and/or relative experience within the Ewha program. 

 
 

[QF] Question formation – (Rating of 5):  

Student contributes actively to completing the question gap-fills, delivers questions 
clearly to other students, and after initial applications does not need to refer to the 
written question word for word in order to ask it to other students (i.e., the student 
can pretty much apply the question naturally). 
 
 

[EC] Effort/Cooperation – (Rating of 5):  

Student tries hard to complete the activity to the best of his/her ability, but is also 
highly cooperative – willing to ask questions to new students, willing to rephrase 
questions and answers to make them clearer, willing to pause current activity to 
answer another student, etc. Also attempts to report own and others’ responses to 
questions accurately and neatly on the worksheet pages, and can complete five 
questions to four other students in the time allocated. 
 
 

[CF] Clarity and Fluency – (Rating of 5):  

Student uses clear pronunciation and natural-sounding intonation and delivery, 
does not speak haltingly. Can recognize questions asked to them very quickly and 
provide an answer reasonably fluently. 
 
 

[GA] Grammar/Accuracy – (Rating of 5):  

Student uses grammar perfectly in delivering questions, and with a high degree of 
accuracy in providing responses. The student also shows some capacity to 
correct/edit responses heard in the writing/reporting spaces.  
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Finding Out Question List by Level 

 

Level 98: 
 
Finding Out 1 (week 2) 
1. What animals ____ you like? 
2. Do you like big bears or small bears?  
3. What do bears do during winter? 
4. What do you do during winter? 
5. What was your favorite story from week 1? Why? 
 
Finding Out 2 (week 3) 

1. Do you have any brothers or sisters? How old is he/she? 
2. How many wheels does a bicycle have?  
3. How many wheels does a wagon have? 
4. How many wheels does a train have? 
5. What was your favorite story from week 2? Why? 
 
 

Level 99: 
 
Finding Out 1 (week 2) 

1. Do you ______ any pets? What animals ____ you like? 
2. Do you like cookies? How ______ cookies can you eat?  
3. Do you have ____ “thinking place”? Where ____ your thinking place? 
4. What noisy things are _____ your house? 
5. What was your favorite story from week 1? Why? 
 
Finding Out 2 (week 3) 
1. What do very young children need? 
2. What do you remember about the Statue ____ Liberty?  
3. What ___ you ____ to help your family at home? 
4. Did you ever have anything go missing? What was it? 
5. What was your favorite story from week 2? Why? 
 
 

Level 100: 
 
Finding Out 1 (week 2) 

1. In “The Paper Bag Princess” what impressive things can the dragon do? 
2. What kind of pet would you like to have? 
3. What is fun about having a pet? 
4. What food do you know how to make? 
5. What was your favorite story from week 1? Why? 
 
Finding Out 2 (week 3) 

1. What can fish do that whales can’t do? 
2. Tell me about one particular kind of whale…  
3. Tell me one way that spiders and insects are the same… 
4. Tell me one way the insects and spiders are different… 
5. What was your favorite story from week 2? Why? 
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Level 101: 
 
Finding Out 1 (week 2) 

1. What would you do with an empty lot like the one Jordan finds? 
2. Explain one of the steps in “How to grow beans”… 
3. Explain two ways that trees help us… 
4. What might happen if there were no trees? 
5. What was your favorite story from week 1? Why? 
 
Finding Out 2 (week 3) 
1. Name two of the ingredients you need to make “salsa.” 
2. In the story “A Homecoming”, how does Sarah feel about Kate and Amoldo?  
3. What can you remember about the “piñata”? 
4. What kinds of things would you like to find in a “piñata” at your birthday party? 
5. What was your favorite story from week 2? Why? 
 
 

Level 102: 
 
Finding Out 1 (week 2) 

1. What would you do if you found an animal that had been hurt because of littering? 
2. What was one of the things that made Helen Keller famous? 
3. What is special about Eddie’s kite? 
4. What effect does Eddie have on Old Chan? 
5. What was your favorite reading from week 1? Why? 
 
Finding Out 2 (week 3) 

1. Tell me about one of your favorite types of body language… 
2. What can you remember about the way horses use their eyes to show how they feel?  
3. Which ‘endangered’ animal would you most like to save and why? 
4. Tell me some details about one of the “layers” of a rainforest… 
5. What was your favorite reading from week 2? Why? 
 
 

Level 103: 
 
Finding Out 1 (week 2) 
1. Compare the running speeds of cheetahs, racehorses and humans… 
2. Tell me something interesting about Dr. Carl Sagan… 
3. Do you think there could ever be another ‘Great Depression’? Why or why not? 
4. Can you explain what ‘depression’ means? 
5. What was your favorite reading from week 1? Why? 
 
Finding Out 2 (week 3) 

1. Do you think the Loch Ness Monster is real or not real? Why? 
2. What would you do if you saw a creature like the Loch Ness Monster?  
3. What special award do you think you should get at school? Why? 
4. Tell me something interesting about Giant Pandas… 
5. What was your favorite reading from week 2? Why? 
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Level 104: 
 
Finding Out 1 (week 2) 

1. What lesson did you learn from the story “The Wise Old Woman”? 
2. Which of the wise old woman’s ideas was the most ingenious, do you think? 
3. What do you think the basic message behind “The Kicking Cow” is? 
4. How does “Morning Girl” help her younger brother “Star Boy”? 
5. What was your favorite reading from week 1? Why? 
 
Finding Out 2 (week 3) 
1. Which seed did you think was the most interesting from the reading “Seed Travel” and why? 
2. Why do you think Sojourner Truth became so popular?  
3. Name some of the ways Guide Dogs help blind people in their daily lives… 
4. Do you have any special bond with an animal, close friend or family member? Describe this bond if 
you have one. 
5. What was your favorite reading from week 2? Why? 
 
 
 

Level 105: 
 
Finding Out 1 (week 2) 
1. Tell me two interesting things about Dr. Mary Walker. 
2. In what ways could the “miracle plant” (winged beans) help end hunger in poor countries? 
3. What do you think might be causing the earthquakes in the small town of Moodus? 
4. Do you like cats? What in particular do you like or dislike about cats? 
5. What was your favorite reading from week 1? Why? 
 
Finding Out 2 (week 3) 

1. Which of Nellie Bly’s actions do you think was the most impressive? 
2. What letter of advice would you write to a person who wrote in a magazine about feeling ugly?  
3. What kinds of problems might Changwon face if one night suddenly all the electric power failed? 
4. What kind of “super sculpture” would you like to make if you had the opportunity? 
5. What was your favorite reading from week 2? Why? 
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Appendix F: Dictogloss Scripts & Grading Criteria 
 

Level 98 

 
 
98 Dictogloss 1: - [Reading book pages 24-32] 
 
[Section 1] ‘There are little bears. There are big bears. Bears can be black. Bears 
can be brown. Bears can even be white. Most bears sleep all winter.’ 
 
[Section 2] ‘Most bears climb trees, run very fast, and swim. Some bears eat 
berries. Some bears eat fish. Some bears eat bamboo. Some bears aren’t real 
bears at all. There are lots of bears in the world. But the best bear is your bear’ 
 
 
 

 
98 Dictogloss 2: - [Reading book pages 42-48] 
 
[Section 1] ‘I have one large wheel. You can ride me at the fair. I have two wheels. 
You can ride me anywhere. I have three wheels. I fly down to the ground.’ 
 
[Section 2] ‘I have four wheels. Pull me to turn around. I have five wheels. Count 
my spare tire, too. I have many wheels. The sound I make is choo-choo. Here are 
wheels of every kind. How many wheels can you find?’ 
 

 
 
 
 
 
 
 
 

98 Dictogloss Grading Criteria 
 

[A]: Gets all major nouns, verbs and adjectives down and records them in the same sequence as the 

script. Manages to replicate most aspects of the script’s basic grammar, and reconstruction captures the 

text’s main ideas. Allowance for occasional spelling errors. Collaborates well with a partner. 

 

[C]: Gets some major nouns, verbs and adjectives down and records them in sequence close to that of 

the script. Has problems replicating some aspects of the script’s basic grammar, and reconstruction 

captures only some of the text’s main ideas. May or may not collaborate well with a partner. 

 

[D]: Gets some major nouns, verbs and adjectives down but records them out of sequence compared 

to the script. Major problems replicating aspects of the script’s basic grammar, and reconstruction does 

not capture the text’s main ideas. Shows no desire to collaborate with a partner. 

 

[F]: Little or no effort, only a couple of words recorded but nothing meaningful. 
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Level 99 

 
 
99 Dictogloss 1: - [Reading book pages 27-28] 
 
[Section 1] ‘Megan sat down under the big tree and rested her head in her hands. 
“Where can I find a place to think?” she wondered. As she sat there, the grass 
tickled her feet, and she thought how good it felt. Megan lay down on her back in 
the shade and thought how the tree kept the sun from shining through.’ 
 
[Section 2] ‘She watched the clouds blow by and wondered what made the clouds 
stay together. Megan smelled the fresh clover and flowers and thought about what 
made the flowers grow. She looked up at the big tree and said “I think THIS will be 
my place to think!”’ 
 
 
 
99 Dictogloss 2: - [Reading book pages 40-41] 
 
[Section 1] ‘A lady stands in the New York Harbor. She is as tall as a skyscraper. 
She is called the Statue of Liberty. “Liberty” means freedom. All over the world, 
people dreamed of coming to America to find freedom.’ 
 
[Section 2] ‘People came by ship. The trip took many days. Men, women and 
children were crowded together. They were tired, hungry, and scared. Suddenly 
they saw the lady! They had reached America at last. Now they knew they were 
free. People cried for joy.’ 
 
 
 
 
 
 
 
 
 
 
 

99 Dictogloss Grading Criteria 
 

[A]: Gets all major nouns, verbs, adjectives and pronouns down and records them in the same 

sequence as the script. Manages to replicate most aspects of the script’s basic grammar, and 

reconstruction captures the text’s main ideas. Allowance for occasional spelling errors. Collaborates well. 

 

[C]: Gets some major nouns, verbs, adjectives and pronouns down and records them in sequence close 

to that of the script. Has problems replicating some aspects of the script’s basic grammar, and 

reconstruction captures only some of the text’s main ideas. May or may not collaborate well. 

 

[D]: Gets some major nouns, verbs and adjectives down but records them out of sequence compared 

to the script. Major problems with basic grammar, reconstruction does not capture the text’s main ideas. 
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Level 100 

 
 
100 Dictogloss 1: - [Reading book pages 17/18] 
 
[Section 1] ‘”That looks like a nose to me, too. But this book says it’s a pad of 
flesh that covers the worm’s mouth. When the worm is searching for food, the pad 
is stretched out. And when it finds food, the pad pulls the food into the worm’s 
mouth and closes over it”.’ 
 
[Section 2] ‘”The worm takes in the organic matter for food. Then the waste 
comes out the tail end of the worm and makes wonderful fertilizer for our garden. 
You can even buy it at the garden store – it’s called earthworm castings. We’ll just 
mix a few rotten vegetable peelings into this soil, and your worm will have plenty of 
food.”’ 
 
 
 
100 Dictogloss 2: - [Reading book pages 34/35] 
 
[Section 1] ‘All winter long the baby gray whale swims and plays in the warm 
waters off the coast of Mexico. But when spring comes, the gray whales are on the 
move. They swim all the way to cold Arctic waters. Even the baby whale will make 
the long trip.’ 
 
[Section 2] ‘After their long trip the gray whales are very hungry. The cold water is 
filled with their favorite food – tiny sea animals, so small you would not think they 
could feed a whale. But they do. The whales open their mouths wide. SLURP! They 
take in lots of water. And lots of tiny sea animals too.’ 
 
 
 
 
 
 
 
 

100 Dictogloss Grading Criteria 
 

[A]: Gets all major nouns, verbs, adjectives and pronouns down and records them in the same 

sequence as the script. Manages to replicate most aspects of the script’s basic grammar, and 

reconstruction captures the text’s main ideas. Allowance for occasional spelling errors. Collaborates well. 

 

[C]: Gets some major nouns, verbs, adjectives and pronouns down and records them in sequence close 

to that of the script. Has problems replicating some aspects of the script’s basic grammar, and 

reconstruction captures only some of the text’s main ideas. May or may not collaborate well. 

 

[D]: Gets some major nouns, verbs and adjectives down but records them out of sequence compared 

to the script. Major problems with basic grammar, reconstruction does not capture the text’s main ideas. 
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Level 101 

 
 
 
101 Dictogloss 1: - [Reading book pages 17-18/19] 
 
[Section 1] ‘Trees do many things that make our lives better. Every day you eat, 
use or breathe something from a tree. Some of the good things that trees do for us 
are easy to see. Trees give us many of the foods that we eat. Apples, oranges, and 
lemons come from trees. Many different nuts come from trees.’ 
 
[Section 2] ‘Trees also do good things for us that are not easy to see. We need to 
breathe air to live. Air is made in part from a gas called oxygen. Every time we take 
a breath, we breathe oxygen into our lungs. When we breathe out, our bodies get 
rid of another gas called carbon dioxide. Other things also make carbon dioxide, like 
cars, planes, trains, and factories.’ 
 
 
 
101 Dictogloss 2: - [Reading book page 35] 
 
[Section 1] ‘People around the world celebrate birthdays with food and songs. 
Some people think that the first person to have a birthday cake with candles lived 
in Germany. In the United States, many people sing the song “Happy Birthday” 
when they give someone a birthday cake. Two schoolteachers wrote the song in 
1883.’ 
 
[Section 2] ‘Another birthday idea that is making its way around the world is the 
piñata. The idea for the piñata may have come from China more than 700 years 
ago! The first Chinese piñatas were made from paste and paper. People filled them 
with seeds and other good things. Then they broke them open at parties to 
welcome spring.’ 
 
 
 
 
 

101-104 Dictogloss Grading Criteria 
 

[A]: Gets all major meaningful words down and records them in the same sequence as the script. 

Manages to replicate most aspects of the script’s essential grammar, and reconstruction captures the 

text’s main ideas well. Allowance for occasional spelling errors. Collaborates well. 

 

[C]: Gets some major words down and records them in sequence close to that of the script. Has 

problems replicating some aspects of the script’s essential grammar, and reconstruction captures only 

some of the text’s main ideas. May or may not collaborate well. 

 

[D]: Gets some major words down but records them out of sequence compared to the script. Major 

problems with basic grammar, reconstruction does not capture the text’s main ideas. 

 

[F]: Singular lack of effort or attention, only a few or no words recorded. 
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Level 102   

 

 
102 Dictogloss 1: - [Reading book pages 16-17] 
 
[Section 1] ‘When Helen was just six months old, she began talking. But a year 
later, in February 1882, she became sick. She had a high fever. Her parents and 
doctors were afraid she would die. Helen’s mother held her and placed wet towels 
on Helen’s forehead to cool the fever. After a few days the illness was gone. But 
Helen had changed. She turned away from bright lights. She didn’t hear people 
when they spoke to her.’ 
 
[Section 2] ‘She didn’t hear people when they spoke to her. The illness had left 
Helen Keller blind and deaf. The world for her became forever dark and quiet. 
Because Helen could not hear other people speak, she did not learn to talk herself. 
She forgot the few words she knew as a baby. Helen did things with her hands to 
tell people what she wanted. Helen pretended to tie her hair in a bun is she wanted 
her mother. She pretended to cut and butter a slice of bread if she wanted bread.’ 
 
 
 
102 Dictogloss 2: - [Reading book page 51-52] 
 
[Section 1] ‘People endanger animal species by hunting them. Some animals are 
hunted for their skins, which are made into clothes. Other animals are hunted for 
their horns and tusks. These are made into ornaments and jewelry. Some species 
are caught and sold as pets. They are transported to foreign countries. Many die on 
the way.’ 
 
[Section 2] ‘Many species of animals will only survive if we protect them and their 
habitats. This work is called conservation. Conservation groups in many countries 
are working to save endangered species. They are asking for laws to be made to 
protect endangered animals. They are trying to stop habitats from being polluted 
and destroyed.’ 
 
 
 

101-104 Dictogloss Grading Criteria 
 

[A]: Gets all major meaningful words down and records them in the same sequence as the script. 

Manages to replicate most aspects of the script’s essential grammar, and reconstruction captures the 

text’s main ideas well. Allowance for occasional spelling errors. Collaborates well. 

 

[C]: Gets some major words down and records them in sequence close to that of the script. Has 

problems replicating some aspects of the script’s essential grammar, and reconstruction captures only 

some of the text’s main ideas. May or may not collaborate well. 

 

[D]: Gets some major words down but records them out of sequence compared to the script. Major 

problems with basic grammar, reconstruction does not capture the text’s main ideas. 

 

[F]: Singular lack of effort or attention, only a few or no words recorded. 
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Level 103   

 

 
103 Dictogloss 1: - [Reading book page 14] 
 
[Section 1] ‘I remember feeling very afraid when I stepped up to the big librarian and 
asked for a book on stars. She didn’t hesitate at all. She went to a shelf and got me a book, 
but it was full of pictures of movie stars. I had to go back and explain that this wasn’t the 
kind of star I had in mind. Finally she brought the right book, and I sat down and found out 
the answer, which was something really stunning.’ 
 
[Section 2] ‘I found out that the stars are glowing balls of gas. I also found out that the 
Sun is a star but really close and that the stars are all suns except really far away. I didn’t 
know any physics or mathematics at that time, but I could imagine how far you’d have to 
move the Sun away from us till it was only as bright as a star. It was in that library, reading 
that book, that the scale of the universe opened up to me. There was something beautiful 
about it.’ 
 
 
103 Dictogloss 2: - [Reading book page 41] 
 
[Section 1] ‘Above water, visitors to Loch Ness continued to produce photographs they 
claim are of the monster surfacing. One of the most convincing was taken by Jennifer Bruce 
in 1982. She took a picture of the view across part of the loch. At the time she noticed 
nothing unusual. But, when the photograph was developed, it clearly showed a head and 
neck rising out of the water.’ 
 
[Section 2] ‘If there is a monster, or more than one, in Loch Ness, what can it be? Most 
descriptions are closest to that of a plesiosaur – a water reptile believed to have been extinct 
for the past 70 million years. Animals are said to be extinct, meaning they have all died, 
once they have not been seen for a long time. But they still may exist. Until 1938, the 
coelacanth, a very ugly fish, was also said to have been extinct for 70 million years. Then 
fishermen started catching it in the Indian Ocean.’ 
 
 

101-104 Dictogloss Grading Criteria 
 

[A]: Gets all major meaningful words down and records them in the same sequence as the script. 

Manages to replicate most aspects of the script’s essential grammar, and reconstruction captures the 

text’s main ideas well. Allowance for occasional spelling errors. Collaborates well. 

 

[C]: Gets some major words down and records them in sequence close to that of the script. Has 

problems replicating some aspects of the script’s essential grammar, and reconstruction captures only 

some of the text’s main ideas. May or may not collaborate well. 

 

[D]: Gets some major words down but records them out of sequence compared to the script. Major 

problems with basic grammar, reconstruction does not capture the text’s main ideas. 

 

[F]: Singular lack of effort or attention, only a few or no words recorded. 
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Level 104   

 
104 Dictogloss 1: - [Reading book page 8/10] 
 
[Section 1] ‘The next morning he lifted his mother to his shoulders and set off on the 
steep path toward the mountains. Up and up he climbed, until the trees clustered close and 
the path was gone. There was no longer even the sound of birds, and they heard only the 
soft wail of the wind in the trees. The son walked slowly, for he could not bear to think of 
leaving his old mother in the mountains. On and on he climbed, not wanting to stop and 
leave her behind. Soon, he heard his mother breaking off small twigs from the trees that 
they passed.’ 

 
[Section 2] ‘So they waited until the sun had set and a lone star crept into the silent sky. 
Then in the dark shadows of night, the farmer carried his mother down the hill and they 
returned quietly to their little house. The farmer dug a deep hole in the floor of his kitchen 
and made a small room where he could hide his mother. From that day, she spent all her 
time in the secret room and the farmer carried meals to her there. The rest of the time, he 
was careful to work in the fields and act as though he lived alone. In this way, for nearly two 
years, he kept his mother safely hidden.’ 
 
 
104 Dictogloss 2: - [Reading book page 43/44] 
 
[Section 1] ‘Plants with pods launch their seeds using another kind of explosion. When 
broom seeds are ready, the sun warms one side of the pod and dries it. The other side 
remains in shadow and dries more slowly. The sides pull against each other until the pod 
splits, hurling the seeds away from the parent plant. A Brazilian tree called the monkey’s 
dinner bell does the same. It pops so loudly, strangers think they are under attack. The 
seeds can travel 40 feet, so it’s best not to be in the way.’ 

 
[Section 2] ‘Some seeds have wings to help them glide away from their parent plants. The 
simplest designs have one wing. Have you ever seen pine seeds leave an open cone? If so, 
you know that each seed sits at the base of a paper-thin wing. As the seed falls, it whirls 
through the air like a helicopter blade. The seeds of the alsomitra, an Asian creeper, also 
have one wing, but instead of spinning like helicopter blades, they sail like gliders. This is 
because the seed sits in the middle of the wing.’ 
 

101-104 Dictogloss Grading Criteria 
 

[A]: Gets all major meaningful words down and records them in the same sequence as the script. 

Manages to replicate most aspects of the script’s essential grammar, and reconstruction captures the 

text’s main ideas well. Allowance for occasional spelling errors. Collaborates well. 

 

[C]: Gets some major words down and records them in sequence close to that of the script. Has 

problems replicating some aspects of the script’s essential grammar, and reconstruction captures only 

some of the text’s main ideas. May or may not collaborate well. 

 

[D]: Gets some major words down but records them out of sequence compared to the script. Major 

problems with basic grammar, reconstruction does not capture the text’s main ideas. 

 

[F]: Singular lack of effort or attention, only a few or no words recorded. 
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Level 105-108   

 

 
Dictogloss 1: - [To be selected] 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Dictogloss 2: - [To be selected] 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

105-108 Dictogloss Grading Criteria 
 

[A]: Gets all major meaningful words down and records them in the same sequence as the script. 

Manages to replicate most aspects of the script’s essential grammar, and reconstruction captures the 

text’s main ideas well. Allowance for occasional spelling errors. Collaborates well. 

 

[C]: Gets some major words down and records them in sequence close to that of the script. Has 

problems replicating some aspects of the script’s essential grammar, and reconstruction captures only 

some of the text’s main ideas. May or may not collaborate well. 

 

[D]: Gets some major words down but records them out of sequence compared to the script. Major 

problems with basic grammar, reconstruction does not capture the text’s main ideas. 

 

[F]: Singular lack of effort or attention, only a few or no words recorded. 
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Appendix G: Listening Quiz Scripts (EthruE) 
 
 

Level 98 
 
 
98 Listening Quiz 1: - [Vocabulary Units 1-4] 
 

1.   A [pile] is a neat stack or heap of something. 
2.  A [monkey] is an animal that lives in trees. 
3.  To [swim] is to move or stay afloat in water. 
4.  To [swing] is to move using your arms to hold on to things as you go. 
5.  To move [fast] is to move very quickly. 
6.  [Berries] are small sweet fruit that grow on bushes. 
7.  Panda bears like to eat [bamboo]. 
8.  When we have many things, we can say that we have [lots of] those things. 
9.  A [nest] is a bird’s home made in a tree. 
10.  To [care] is to think about or to think something is important. 
11.  [After] can sometimes mean the same as “later”. 
12.  [Lively] means full of action or excitement. 
13.  [Maybe] has the same meaning as “perhaps”. 
14.  The opposite of [old] is “young”. 
15.  A baby cat is called a [kitten]. 

 
 
 
 
 
98 Listening Quiz 2: - [Vocabulary Units 5-9] 
 

1.  A [wheel] is a round object that helps things to move. 
2.  [Breakfast] is the meal you eat in the morning. 
3.  You go to [school] to study and learn new things. 
4.  A [pet] is an animal you keep in your home. 
5.  When you see a [question], you write an answer. 
6.  A [game] is something you play. 
7.  People who play together in a game play in a [team]. 
8.  You [kick] a ball to play soccer. 
9.  You use a [basket] to carry things such as food. 
10.  People have [parties] to celebrate their birthdays. 
11.  A [surprise] is something you didn’t expect! 
12.  When you hit your hands together to make a sound, that is a [clap]. 
13.  To teach something to do something special is to [train] it. 
14.  Something that is [funny] makes you laugh. 
15.  A [prize] is something you get when you win. 
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98 Listening Quiz 3: - [Vocabulary Units 10-13] 
 

1.  A [boat] is something that floats on water. 
2.  When you put something more in, you [add] it. 
3.  The opposite of high is [low]. 
4.  [Dinner] is a meal you eat in the evening. 
5.  When you [pat] something, you touch it nicely. 
6.  Dogs really like to chew on [bone]s. 
7.  A baby dog is a [puppy]. 
8.  To make yourself hard to find is to [hide]. 
9.  When something is delicious, you can say it is [tasty]. 
10.  To call loudly is to [yell]. 
11.  A man who works on a farm is called a [farmer]. 
12.  Your mother or father’s mother is your [grandmother]. 
13.  A man who makes bread is a [baker]. 
14.  The person living next to you is your [neighbor]. 
15.  The [sky] is the space above you, with sun and clouds. 

 
 
 
98 Listening Exam: - [Vocabulary Units 1-13] 
 

1.   A [pile] is a neat stack or heap of something. 
2.  To [swim] is to move or stay afloat in water. 
3.  To move [fast] is to move very quickly. 
4.  [Berries] are small sweet fruit that grow on bushes. 
5.  When we have many things, we can say that we have [lots of] those things. 
6.  A [nest] is a bird’s home made in a tree. 
7.  The opposite of [old] is “young”. 
8.  A baby cat is called a [kitten]. 
9.  [Breakfast] is the meal you eat in the morning. 
10.  You go to [school] to study and learn new things. 
11.  A [pet] is an animal you keep in your home. 
12.  When you see a [question], you write an answer. 
13.  A [game] is something you play. 
14.  People who play together in a game play in a [team]. 
15.  You [kick] a ball to play soccer. 
16.  You use a [basket] to carry things such as food. 
17.  People have [parties] to celebrate their birthdays. 
18.  A [surprise] is something you didn’t expect! 
19.  To teach something to do something special is to [train] it. 
20.  Something that is [funny] makes you laugh. 
21.  A [prize] is something you get when you win. 
22.  A [boat] is something that floats on water. 
23.  The opposite of high is [low]. 
24.  [Dinner] is a meal you eat in the evening. 
25.  When you [pat] something, you touch it nicely. 
26.  A baby dog is a [puppy]. 
27.  To make yourself hard to find is to [hide]. 
28.  Your mother or father’s mother is your [grandmother]. 
29.  A man who makes bread is a [baker]. 
30.  The person living next to you is your [neighbor]. 



 

 

88               © 2005-2007 Jason D. Renshaw 

Winter 2007 Teacher’s Guide & Reference Book              

Level 99 
 
 
 
99 Listening Quiz 1: - [Vocabulary Units 1-4] 
 

1.  To [feed] something is to give it some food. 
2.  To be in a [hurry] is to not have much time. 
3.  To [spill] something is to accidentally drop it. 
4.  [Peanut butter] is a paste made from peanuts that you eat on bread. 
5.  [Plenty] is a lot of something – enough for everyone. 
6.  To [stare] is to look hard and long at something. 
7.  A [stool] is a tall chair that you usually find in a kitchen. 
8.  To [sigh] is to make a breathy sound when you are sad or bored. 
9.  A [mixer] is a kitchen appliance used to mix together different kinds of food. 
10.  The space that is part of your house and behind it is the [backyard]. 
11.  To [wonder] is to think about something. 
12.  To [wiggle] is to move from side to side in a funny way. 
13.  [Caterpillars] turn into butterflies. 
14.  We use our [lungs] to breathe air. 
15.  Change into means the same as [turn into]. 

 
 
 
 
 
99 Listening Quiz 2: - [Vocabulary Units 5-9] 
 

1.  Thunder sometimes makes a [rumbling] sound. 
2.  People can feel [lonely] if they have no one to play with. 
3.  To feel happy is to be [glad]. 
4.  A [crate] is a storage box made of wood. 
5.  To [own] something is to have it for yourself legally. 
6.  To take a use something for a short time is to [borrow] it. 
7.  A [dish] is a kind of bowl. 
8.  A [sniff] is a smelling action. 
9.  To [fasten] something is to tie it. 
10.  Pet dogs wear [collar]s around their necks. 
11.  To [sparkle] is to shine or glitter. 
12.  To [wag] is to move from side to side – usually a tail. 
13.  A [gift] is the same thing as a present. 
14.  A [magazine] is a color book with articles that are interesting for different  

people. 
15.  A [vase] is used to keep and present flowers. 
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99 Listening Quiz 3: - [Vocabulary Units 10-13] 
 

1.  If something is very very small, it is [tiny]. 
2.  A [captain] is a the master of a ship or airplane. 
3.  Very tall buildings are called [skyscrapers]. 
4.  The top of a building is the [roof]. 
5.  When the sun or moon goes down and disappears, we can say that it is  

[setting]. 
6.  To become visible is to [appear]. 
7.  A [dam] is a wall across a river to stop water and make a deep lake. 
8.  A [lodge] is a large house. 
9.  Animals’ skin is sometimes called their [coat]. 
10.  [Nearby] means the same as close. 
11.  To [check on] somebody is to look and see if they are okay. 
12.  To [take the lead] is to be in the front position in a race. 
13.  [Twice as much] means the same as two times as much (double). 
14.  To tell the truth is to be [honest]. 
15.  To be old and smart is to be [wise]. 

 
 
99 Listening Exam: - [Vocabulary Units 1-13] 
 

1.  To [feed] something is to give it some food. 
2.  To be in a [hurry] is to not have much time. 
3.  To [spill] something is to accidentally drop it. 
4.  To [stare] is to look hard and long at something. 
5.  A [stool] is a tall chair that you usually find in a kitchen. 
6.  To [sigh] is to make a breathy sound when you are sad or bored. 
7.  A [mixer] is a kitchen appliance used to mix together different kinds of food. 
8.  The space that is part of your house and behind it is the [backyard]. 
9.  We use our [lungs] to breathe air. 
10.  People can feel [lonely] if they have no one to play with. 
11.  To feel happy is to be [glad]. 
12.  A [crate] is a storage box made of wood. 
13.  To [own] something is to have it for yourself legally. 
14.  To take a use something for a short time is to [borrow] it. 
15.  A [dish] is a kind of bowl. 
16.  A [sniff] is a smelling action. 
17.  To [fasten] something is to tie it. 
18.  To [sparkle] is to shine or glitter. 
19.  A [vase] is used to keep and present flowers. 
20.  If something is very very small, it is [tiny]. 
21.  A [captain] is a the master of a ship or airplane. 
22.  The top of a building is the [roof]. 
23.  To become visible is to [appear]. 
24.  A [dam] is a wall across a river to stop water and make a deep lake. 
25.  A [lodge] is a large house. 
26.  [Nearby] means the same as close. 
27.  To [check on] somebody is to look and see if they are okay. 
28.  [Twice as much] means the same as two times as much (double). 
29.  To tell the truth is to be [honest]. 
30.  To be old and smart is to be [wise]. 
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Level 100 
 
 
 
100 Listening Quiz 1: - [Vocabulary Units 1-4] 
 

1.  To [slam] a door is to close it quickly and loudly. 
2.  To [grab] is to take hold of in a firm grip. 
3.  When something is [fierce], it is angry and determined. 
4.  The [whole] of something is all of it. 
5.  When something is [fantastic], it is fun or impressive. 
6.  To handle something softly is to do so [gently]. 
7.  To look closely at something is to [examine] it. 
8.  To [place] something is to put it somewhere. 
9.  A [pillow] is a soft casing for something. 
10.  To [slouch] is to sit with your back bent and shoulders slumped. 
11.  A [recipe] is a written guide on how to prepare some food. 
12.  A [pair] is two of something. 
13.  [Poisons] are dangerous and can kill living things. 
14.  A [shell] is the outer part (or skin) of an egg. 
15.  A [scientist] is an expert that studies science. 

 
 
 
 
100 Listening Quiz 2: - [Vocabulary Units 5-8] 
 

1.  To be confused is to be [mixed up]. 
2.  To stop doing something because it is difficult is to [give up]. 
3.  When something is not in danger, you can say it is [safe]. 
4.  The [coast] is the part of land that lies next to seawater. 
5.  The things you can touch around you are in your [reach]. 
6.  A [mural] is a kind of wall painting. 
7.  To get money for your work is to [earn] a living. 
8.  How large or small something is is its [size]. 
9.  [Fangs] are large sharp teeth. 
10.  To turn something around many times is to [spin] it. 
11.  To push something up is to [raise] it. 
12.  [Keen] eyesight is very accurate eyesight. 
13.  An athlete that is the best at his/her sport is a [champion]. 
14.  If you are well-known by many people, you may be [famous]. 
15.  A [medal] is an award given for success in sport or warfare. 
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100 Listening Quiz 3: - [Vocabulary Units 9-12] 
 

1.  To prepare things for a trip is to [pack] them. 
2.  A [handkerchief] is a small rag you can carry around with you to wipe your 

 nose. 
3.  A [parade] is a collection of people walking together as part of a public 

 show. 
4.  A [judge] is the senior person in a court who makes important decisions. 
5.  To [worry] about something is to be anxious about it. 
6.  To [set off] is to start moving. 
7.  [Fear] is the feeling you experience when you are scared. 
8.  If something is untrue or silly, you can say that it is [nonsense]. 
9.  To look carefully is to [peek]. 
10.  When water disappears, it [dries up]. 
11.  The grass in front of a house is called a [lawn]. 
12.  To [snap] your fingers is to make a sound with them. 
13.  When something happens immediately, it happens [instantly]. 
14.  To speak softly and not clearly is to [mumble]. 
15.  Another word for completely is [thoroughly]. 

 
100 Listening Exam: - [Vocabulary Units 1-12] 
 

1.  To [slam] a door is to close it quickly and loudly. 
2.  When something is [fierce], it is angry and determined. 
3.  The [whole] of something is all of it. 
4.  When something is [fantastic], it is fun or impressive. 
5.  To handle something softly is to do so [gently]. 
6.  To [slouch] is to sit with your back bent and shoulders slumped. 
7.  A [recipe] is a written guide on how to prepare some food. 
8.  A [pair] is two of something. 
9.  [Poisons] are dangerous and can kill living things. 
10.  A [scientist] is an expert that studies science. 
11.  To be confused is to be [mixed up]. 
12.  To stop doing something because it is difficult is to [give up]. 
13.  The [coast] is the part of land that lies next to seawater. 
14.  The things you can touch around you are in your [reach]. 
15.  To get money for your work is to [earn] a living. 
16.  How large or small something is is its [size]. 
17.  [Fangs] are large sharp teeth. 
18.  To push something up is to [raise] it. 
19.  [Keen] eyesight is very accurate eyesight. 
20.  An athlete that is the best at his/her sport is a [champion]. 
21.  To prepare things for a trip is to [pack] them. 
22.  A [judge] is the senior person in a court who makes important decisions. 
23.  To [worry] about something is to be anxious about it. 
24.  To [set off] is to start moving. 
25.  [Fear] is the feeling you experience when you are scared. 
26.  If something is untrue or silly, you can say that it is [nonsense]. 
27.  To look carefully is to [peek]. 
28.  The grass in front of a house is called a [lawn]. 
29.  To [snap] your fingers is to make a sound with them. 
30.  When something happens immediately, it happens [instantly]. 
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Level 101 
 
 
101 Listening Quiz 1: - [Vocabulary Units 1-4] 
 

1.  A [market] is a place where people go to buy and sell things. 
2.  When water freezes, it becomes [ice]. 
3.  When you choose to do something, you are making a [decision]. 
4.  [Bugs] are small insects that like to eat plants. 
5.  [Pods] are the parts of a plant that cover beans. 
6.  One part or stage in a process is sometimes called a [step]. 
7.  When you [plant] something, you put it into the ground so that it can grow. 
8.  A [pole] is a tall stick or rod. 
9.  If something is not unusual or strange, you could call it [normal]. 
10.  When something has nothing in it, you can say that it is [empty]. 
11.  Your [age] is the number of years since you were born. 
12.  A [truck] is a large vehicle used to carry or pull heavy loads. 
13.  A place is [vacant] when nobody lives or is staying there. 
14.  The opposite of fat or wide is [thin]. 
15.  Apples, oranges and lemons are all examples of [fruit]. 
16.  [Oxygen] is one of the gases that makes up air. 
17.  We use our [lungs] to breathe air in and out of our bodies. 
18.  [Carbon dioxide] is a gas that we produce when we breathe out. 
19.  A [pound] is a unit of measurement used to calculate weight. 
20.  [Worried] means anxious or concerned. 

 
 
 
101 Listening Quiz 2: - [Vocabulary Units 5-8] 
 

1.  To cut something up into small parts is to cut it into [pieces]. 
2.  Cheese [melts] when it becomes very hot. 
3.  A [blender] is a kitchen appliance used to cut up and mix foods together. 
4.  Your mother or father’s sister is your [aunt]. 
5.  To give information about something is to [explain]. 
6.  We use an [oven] to bake food. 
7.  The top part of a room is the [ceiling]. 
8.  To [blindfold] somebody, you place a piece of cloth over his her eyes. 
9.  An area with nothing in it is an empty [space]. 
10.  A [pan] is a cooking utensil used for frying food. 
11.  If a food is very spicy, we can say that it is [hot]. 
12.  To put on special or unusual clothes is to [dress up]. 
13.  A visitor that you have invited is also called your [guest]. 
14.  When you [serve] food, you put it on a table for people to eat. 
15.  Ripped up small pieces of something can also be called [shreds]. 
16.  To give everybody an equal amount of something is to [share]. 
17.  Candies and sweets can also be called [treats]. 
18.  When something is [hard] to do, it means that it is difficult to do. 
19.  To [scramble] is to move quickly to do or get something. 
20.  To [wrap] something up is to cover it with something. 
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101 Listening Quiz 3: - [Vocabulary Units 9-11] 
 

1.  To [invent] something is to create something new. 
2.  The parts of a tree that reach into the ground are called [roots]. 
3.  A [rule] is a law or order that tells us how we should act. 
4.  To move directly or without turning is to move [straight]. 
5.  Something that is very vertical and difficult to climb is [steep]. 
6.  To be [glad] is to be happy. 
7.  A place without hills or mountains can be called [flat]. 
8.  To be proficient or talented at something is to be [good at] it. 
9.  To receive money for work done is to be [paid]. 
10.  A [basket] is an object used to carry things. 
11.  To exchange something you own for money is to [sell] it. 
12.  People use [ladders] to climb up to high places. 
13.  Something that is very very old is [ancient]. 
14.  A unit of measurement common in the United States is the [mile]. 
15.  How you interact with people or think of them is how you [treat] them. 
16.  To move out or away from somewhere is to [leave]. 
17.  To fall over something is to [trip over]. 
18.  [Ink] is a black substance we use for writing letters onto a page. 
19.  A [barn] is a building on a farm used to house animals or grain. 
20.  A [drought] is a period of time in which there is little or no rain. 

 
 
101 Listening Exam: - [Vocabulary Units 1-11/16] 
 

1.  A [market] is a place where people go to buy and sell things. 
2.  When you choose to do something, you are making a [decision]. 
3.  [Bugs] are small insects that like to eat plants. 
4.  [Pods] are the parts of a plant that cover beans. 
5.  One part or stage in a process is sometimes called a [step]. 
6.  When you [plant] something, you put it into the ground so that it can grow. 
7.  If something is not unusual or strange, you could call it [normal]. 
8.  When something has nothing in it, you can say that it is [empty]. 
9.  Your [age] is the number of years since you were born. 
10.  A [truck] is a large vehicle used to carry or pull heavy loads. 
11.  A place is [vacant] when nobody lives or is staying there. 
12.  Apples, oranges and lemons are all examples of [fruit]. 
13.  [Oxygen] is one of the gases that makes up air. 
14.  We use our [lungs] to breathe air in and out of our bodies. 
15.  [Carbon dioxide] is a gas that we produce when we breathe out. 
16.  A [pound] is a unit of measurement used to calculate weight. 
17.  [Worried] means anxious or concerned. 
18.  To cut something up into small parts is to cut it into [pieces]. 
19.  Cheese [melts] when it becomes very hot. 
20.  A [blender] is a kitchen appliance used to cut up and mix foods together. 
21.  Your mother or father’s sister is your [aunt]. 
22.  To give information about something is to [explain]. 
23.  We use an [oven] to bake food. 
24.  The top part of a room is the [ceiling]. 
25.  An area with nothing in it is an empty [space]. 
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26.  A [pan] is a cooking utensil used for frying food. 
27.  If a food is very spicy, we can say that it is [hot]. 
28.  To put on special or unusual clothes is to [dress up]. 
29.  A visitor that you have invited is also called your [guest]. 
30.  Ripped up small pieces of something can also be called [shreds]. 
31.  To give everybody an equal amount of something is to [share]. 
32.  When something is [hard] to do, it means that it is difficult to do. 
33.  To [scramble] is to move quickly to do or get something. 
34.  To [wrap] something up is to cover it with something. 
35.  To [invent] something is to create something new. 
36.  The parts of a tree that reach into the ground are called [roots]. 
37.  A [rule] is a law or order that tells us how we should act. 
38.  To move directly or without turning is to move [straight]. 
39.  Something that is very vertical and difficult to climb is [steep]. 
40.  A place without hills or mountains can be called [flat]. 
41.  To be proficient or talented at something is to be [good at] it. 
42.  To receive money for work done is to be [paid]. 
43.  To exchange something you own for money is to [sell] it. 
44.  People use [ladders] to climb up to high places. 
45.  Something that is very very old is [ancient]. 
46.  How you interact with people or think of them is how you [treat] them. 
47.  To move out or away from somewhere is to [leave]. 
48.  To fall over something is to [trip over]. 
49.  [Ink] is a black substance we use for writing letters onto a page. 
50.  A [drought] is a period of time in which there is little or no rain. 
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Level 102 
 
 
102 Listening Quiz 1: - [Vocabulary Units 1-4] 
 

1.  To be able to [afford] something is to have enough money to buy it. 
2.  To be [mischievous] is to be naughty or bad. 
3.  A [crowd] is a gathering of many people in a small space. 
4.  A [pump] is a device used to move liquid. 
5.  A [series] is a collection or sequence of something. 
6.  A [parcel] is a package wrapped up in paper. 
7.  To [dip] is to move downward sharply. 
8.  A [poet] is a person who writes poems. 
9.  If something is [loaded], it is full or at full capacity. 
10.  To [urge] is to encourage or push. 
11.  A [college] is a place where students go to study after high school. 
12.  To [freeze] is to stop suddenly and not move. 
13.  To [launch] something is to cause it to start or go up into the air. 
14.  To [count on] someone is to trust or need them. 
15.  To [suppose] is to think about or hypothesize or assume. 
16.  To [lecture] is to teach a large group of people about a special subject. 
17.  A [barrel] is a tall round container made of wood or metal. 
18.  To [swell] is to get bigger. 
19.  To be [prosperous] is to be rich and successful. 
20.  To [shiver] is to shake or tremble, usually because it is cold. 

 
 
 
102 Listening Quiz 2: - [Vocabulary Units 5-7] 
 

1.  If something is [subtle], it is hard to notice or understand easily. 
2.  A [paddle] is a flat tool used for moving a boat through water. 
3.  To [steer] is to maneuver and move in a particular direction. 
4.  To [wink] is to quickly close and open an eyelid to communicate something. 
5.  To [repeat] is to say or do something again. 
6.  A [muzzle] is the nose of an animal. 
7.  An animal’s [habitat] is the place or area where it lives. 
8.  If something is [obvious], it is clear and easy to understand. 
9.  A water’s [surface] is the part at the top that meets the air. 
10.  [Pollution] is dirty waste created from industrial production or littering. 
11.  Another word for [certain] is particular. 
12.  A [border] is a surrounding edge, sometimes used to frame something. 
13.  To [spray] something is to cover it with fine liquid. 
14.  An animals skin is sometimes called a [hide]. 
15.  To get [injured] is to get hurt. 
16.  To [threaten] something is to promise it harm. 
17.  To [trim] something is to cut a small piece away from it. 
18.  A [garbage dump] is a specified place to leave trash or waste. 
19.  To [paste] something is to glue or attach it. 
20.  A [crop] is a collection of grain or plants produced on a farm. 
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102 Listening Quiz 3: - [Vocabulary Units 9-11] 
 

1.  To [charge] at something is to run directly at it very quickly. 
2.  To [slap] something is to hit it hard with the flat of your hand. 
3.  To [shriek] is to make a loud wild sound of surprise or anger. 
4.  To [shred] something is to rip it into pieces roughly. 
5.  To [cuddle] something is to hold it close to you in an affectionate way. 
6.  To [skulk] is to walk in an angry and dejected way. 
7.  A [porch] is the covered raised area in front of a house. 
8.  To be [wrapped] in something is to be tightly covered in it. 
9.  A [pay phone] is a public phone that requires coins to work. 
10.  Your [personality] dictates many of the ways you think or act. 
11.  To [duck] is to lower your head to avoid an obstacle. 
12.  A [runt] is a small and/or annoying animal. 
13.  If something is exciting or unpredictable, you can say it is [wild]. 
14.  A [shortcut] is a quicker route to get somewhere faster. 
15.  [Protection] is something that people want to make them safe. 
16.  A [gallop] is a large-stepped run used by large animals such as horses. 
17.  To [take a corner] is to go around a corner at a high speed. 
18.  If something is [fierce], it is passionate and intimidating. 
19.  To [pump iron] is to do heavy exercise or training using metal weights. 
20.  To [lunge] is to move forward and outwards in a stretching way. 

 
 
 
102 Listening Exam: - [Vocabulary Units 1-11/16] 
 

1.  To be able to [afford] something is to have enough money to buy it. 
2.  A [parcel] is a package wrapped up in paper. 
3.  If something is [loaded], it is full or at full capacity. 
4.  To [urge] is to encourage or push. 
5.  A [college] is a place where students go to study after high school. 
6.  To [freeze] is to stop suddenly and not move. 
7.  A [shortcut] is a quicker route to get somewhere faster. 
8.  A [gallop] is a large-stepped run used by large animals such as horses. 
9.  To [launch] something is to cause it to start or go up into the air. 
10.  To [count on] someone is to trust or need them. 
11.  To [lecture] is to teach a large group of people about a special subject. 
12.  A [barrel] is a tall round container made of wood or metal. 
13.  To [swell] is to get bigger. 
14.  To be [prosperous] is to be rich and successful. 
15.  To [shiver] is to shake or tremble, usually because it is cold. 
16.  To [wink] is to quickly close and open an eyelid to communicate something. 
17.  To [repeat] is to say or do something again. 
18.  An animal’s [habitat] is the place or area where it lives. 
19.  A water’s [surface] is the part at the top that meets the air. 
20.  To [spray] something is to cover it with fine liquid. 
21.  An animals skin is sometimes called a [hide]. 
22.  To get [injured] is to get hurt. 
23.  To [threaten] something is to promise it harm. 
24.  To [trim] something is to cut a small piece away from it. 
25.  A [garbage dump] is a specified place to leave trash or waste. 
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26.  A [crop] is a collection of grain or plants produced on a farm. 
27.  To [charge] at something is to run directly at it very quickly. 
28.  To [slap] something is to hit it hard with the flat of your hand. 
29.  To be [mischievous] is to be naughty or bad. 
30.  A [pump] is a device used to move liquid. 
31.  If something is [subtle], it is hard to notice or understand easily. 
32.  A [paddle] is a flat tool used for moving a boat through water. 
33.  To [steer] is to maneuver and move in a particular direction. 
34.  A [series] is a collection or sequence of something. 
35.  To [shriek] is to make a loud wild sound of surprise or anger. 
36.  To [shred] something is to rip it into pieces roughly. 
37.  To [cuddle] something is to hold it close to you in an affectionate way. 
38.  To [skulk] is to walk in an angry and dejected way. 
39.  A [porch] is the covered raised area in front of a house. 
40.  [Pollution] is dirty waste created from industrial production or littering. 
41.  A [border] is a surrounding edge, sometimes used to frame something. 
42.  To be [wrapped] in something is to be tightly covered in it. 
43.  A [pay phone] is a public phone that requires coins to work. 
44.  Your [personality] dictates many of the ways you think or act. 
45.  To [duck] is to lower your head to avoid an obstacle. 
46.  If something is exciting or unpredictable, you can say it is [wild]. 
47.  To [take a corner] is to go around a corner at a high speed. 
48.  If something is [fierce], it is passionate and intimidating. 
49.  To [pump iron] is to do heavy exercise or training using metal weights. 
50.  To [lunge] is to move forward and outwards in a stretching way. 
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Level 103 
 
 
103 Listening Quiz 1: - [Vocabulary Units 1-4] 
 

1.  To [measure] is to count a quantity or rate of something. 
2.  To [huddle] is to crouch down low. 
3.  A [novel] is a kind of story in book form. 
4.  To [encourage] someone is to urge them on in a positive way. 
5.  To [establish] something is to start it. 
6.  [Major] means important or large. 
7.  To [suppose] is to think about or hypothesize or assume. 
8.  A [stopwatch] is a device used to measure a time from start to finish. 
9.  An [astronaut] is a professional trained for missions in space. 
10.  To [deserve] something is to be entitled or worthy of it. 
11.  To [improve] something is to make it better. 
12.  To [compare] is to look at the differences between two things. 
13.  [Fortune] is another word for good luck or success. 
14.  An [experiment] is a planned action to investigate a theory or outcome. 
15.  [Fiction] is a style of writing that focuses on untrue or imaginary stories. 
16.  [Yarn] is a kind of thick string. 
17.  A [trolley] is a carrying device with wheels. 
18.  An [author] is a person who writes a book. 
19.  [Income] is the regular money that is given for work done. 
20.  [Dozen] refers to the number twelve. 

 
 
 
103 Listening Quiz 2: - [Vocabulary Units 5-7] 
 

1.  A [headline] is a main story title in a newspaper or magazine. 
2.  A [thistle] is a sharp-leaved plant. 
3.  [Applause] is the sound of people clapping in appreciation or admiration. 
4.  To [rock] is to move from side to side or backwards and forwards. 
5.  To [soar] is to move upward in the air in a spectacular fashion. 
6.  A [vet] is a special kind of doctor that treats sick animals. 
7.  [Odd] is a word that means the same as ‘strange’ or ‘unusual’. 
8.  [Mint] is a kind of plant with very sweet-smelling leaves. 
9.  To [approach] is to move forward close to something. 
10.  To [adopt] something is to accept it and take care of it as your own. 
11.  A [cluster] is a group of things placed closely together. 
12.  To [startle] somebody is to surprise them suddenly. 
13.  To [hover] is to stay in the air without moving position much. 
14.  A [monastery] is a church building where monks live. 
15.  A [shore] is the part of land next to water. 
16.  [Feline] is a more technical and general name for ‘cat’. 
17.  When something is [swollen], it is larger than its normal size. 
18.  To [gasp] is to make a sound when you have no breath or are frightened. 
19.  To be [bold] is to be brave and/or a little foolish in doing something. 
20.  To [dart] is to move in a short rapid motion. 
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103 Listening Quiz 3: - [Vocabulary Units 9-11] 
 

1.  [Asphalt] is a special kind of surface placed on the ground. 
2.  A [swerve] is a sudden curving movement away from a straight line. 
3.  A [windowpane] is the sheet of glass in a window frame. 
4.  To [lurk] is to wait in hiding and be ready to attack something. 
5.  A [sparrow] is a type of small bird found commonly in most places. 
6.  When something is [gross], it is ugly or disgusting. 
7.  To [glide] is to move in a smooth unhindered way. 
8.  If something is [refrigerated], it is kept at a cold temperature. 
9.  To [suggest] something is to present an idea or recommendation. 
10.  A [bully] is a person that likes to fight or pick on other children. 
11.  A [pack] is a group of something, usually wild animals. 
12.  [Temperature] is a measurement of how hot or cold something is. 
13.  [Timber] is another word for wood or trees. 
14.  [Gravy] is a special liquid that is poured over meat to give it extra flavor. 
15.  To [cling] is to hold on to in desperation or fear. 
16.  A [routine] is a series of actions learned and memorized. 
17.  To [settle down] is to become calm or return to an original state. 
18.  To [rattle] is to shake something noisily. 
19.  The opposite of smooth is [rough]. 
20.  To [pounce] is to leap suddenly in an attacking movement. 

 
 
 
103 Listening Exam: - [Vocabulary Units 1-11/16] 
 

1.  To [measure] is to count a quantity or rate of something. 
2.  A [novel] is a kind of story in book form. 
3.  A [bully] is a person that likes to fight or pick on other children. 
4.  A [routine] is a series of actions learned and memorized. 
5.  To [settle down] is to become calm or return to an original state. 
6.  To [encourage] someone is to urge them on in a positive way. 
7.  To [establish] something is to start it. 
8.  [Major] means important or large. 
9.  To [suppose] is to think about or hypothesize or assume. 
10.  A [stopwatch] is a device used to measure a time from start to finish. 
11.  [Fiction] is a style of writing that focuses on untrue or imaginary stories. 
12.  A [pack] is a group of something, usually wild animals. 
13.  [Temperature] is a measurement of how hot or cold something is. 
14.  [Timber] is another word for wood or trees. 
15.  [Gravy] is a special liquid that is poured over meat to give it extra flavor. 
16.  To [cling] is to hold on to in desperation or fear. 
17.  [Yarn] is a kind of thick string. 
18.  An [author] is a person who writes a book. 
19.  [Dozen] refers to the number twelve. 
20.  A [headline] is a main story title in a newspaper or magazine. 
21.  [Applause] is the sound of people clapping in appreciation or admiration. 
22.  To [soar] is to move upward in the air in a spectacular fashion. 
23.  A [vet] is a special kind of doctor that treats sick animals. 
24.  An [astronaut] is a professional trained for missions in space. 
25.  To [deserve] something is to be entitled or worthy of it. 
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26.  [Odd] is a word that means the same as ‘strange’ or ‘unusual’. 
27.  [Mint] is a kind of plant with very sweet-smelling leaves. 
28.  To [approach] is to move forward close to something. 
29.  To [adopt] something is to accept it and take care of it as your own. 
30.  To [startle] somebody is to surprise them suddenly. 
31.  To [hover] is to stay in the air without moving position much. 
32.  A [shore] is the part of land next to water. 
33.  [Feline] is a more technical and general name for ‘cat’. 
34.  When something is [swollen], it is larger than its normal size. 
35.  To [gasp] is to make a sound when you have no breath or are frightened. 
36.  To be [bold] is to be brave and/or a little foolish in doing something. 
37.  To [dart] is to move in a short rapid motion. 
38.  [Asphalt] is a special kind of surface placed on the ground. 
39.  A [swerve] is a sudden curving movement away from a straight line. 
40.  A [windowpane] is the sheet of glass in a window frame. 
41.  To [lurk] is to wait in hiding and be ready to attack something. 
42.  When something is [gross], it is ugly or disgusting. 
43.  To [improve] something is to make it better. 
44.  To [compare] is to look at the differences between two things. 
45.  [Fortune] is another word for good luck or success. 
46.  An [experiment] is a planned action to investigate a theory or outcome. 
47.  To [glide] is to move in a smooth unhindered way. 
48.  If something is [refrigerated], it is kept at a cold temperature. 
49.  To [suggest] something is to present an idea or recommendation. 
50.  To [pounce] is to leap suddenly in an attacking movement. 
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Level 104 
 
 
104 Listening Quiz 1: - [Vocabulary Units 1-5] 
 

1.  To [tag along] is to follow or accompany someone else. 
2.  To [desert] somebody is to abandon them. 
3.  To be [forced] is to be compelled. 
4.  To [contain] is to hold, restrain or to have as contents. 
5.  [Remarkable] means special or unexpectedly impressive. 
6.  [Steady] means constant and/or reliable. 
7.  To be [timid] is to be shy or uncertain. 
8.  To [stroll] is to walk slowly or leisurely. 
9.  [Cozy] means small and comfortable, and usually warm as well. 
10.  To be [allowed] is to have permission. 
11.  To be [ashamed] is feel bad about some fault or action. 
12.  To [put off] something is to delay it. 
13.  A [scent] is a distinctive smell made by animals or plants. 
14.  To [cluster] is to crowd or pull together. 
15.  To [commend] is to complement or praise somebody or something. 
16.  A [solution] is the answer to a problem. 
17.  To do very well at something is to be [successful]. 
18.  Something that can’t be done is [impossible]. 
19.  The different parts or segments of something are its [elements]. 
20.  To [tremble] is to shake because of fear, excitement or cold. 

 
 
 
104 Listening Quiz 2: - [Vocabulary Units 6-10] 
 

1.  A [glider] is an airplane or object that flies without locomotion. 
2.  A [shot] is a special injection to prevent disease or sickness. 
3.  To [starve] is to not have or go without food. 
4.  To [convince] someone is to make them believe something is true. 
5.  [Relief] is a feeling that comes when pain or worry subsides. 
6.  To be [fiery] is to be passionate or emotional. 
7.  [Smeared] means rubbed over or covered in a messy way. 
8.  To [explain] is to outline and/or illustrate something previously unclear. 
9.  A [curb] is the edge of a street where it meets the sidewalk. 
10.  An [audience] is a group of people watching or listening. 
11.  [Eager] means the same as keen or motivated. 
12.  To [squirt] is to shoot liquid. 
13.  [Casual] means relaxed and informal. 
14.  To [turn the tide] is to reverse a negative movement and make it positive. 
15.  To [hurl] is to throw something powerfully. 
16.  A [distraction] is something that causes us to lose our concentration. 
17.  To [resemble] is to look similar to. 
18.  To [hog] is to take or keep all of something from others. 
19.  To be [confident] is to believe in your own ability and feel positive. 
20.  To [progress] is to move forward or to go to a next stage. 
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104 Listening Quiz 3: - [Vocabulary Units 11-15] 
 

1.  To [pinch] something is to squeeze it with a finger and thumb. 
2.  Something is [handy] if it is close by and easy to get. 
3.  If something [appeals] to you, you find it attractive. 
4.  To [conquer] is to defeat and take over another nation or people. 
5.  A [shack] is a small simple wooden house. 
6.  A [stunt] is a trick or practical joke. 
7.  To [roam] is to wander without any particular direction. 
8.  A [battle] is a fight between two armies. 
9.  [Driftwood] is wood that is washed onto beaches by sea waves. 
10.  To be [independent] is to not rely on anyone else. 
11.  To [accept] something is to consider it okay or reasonable. 
12.  A [ventilation] system helps to move air through a building or tunnel. 
13.  To [vow] is to make a serious promise to do something. 
14.  To [notify] someone is to let them know about something. 
15.  Something is [constant] if it is continual and doesn’t change. 
16.  [Cargo] is the name given to things transported by land, sea or air. 
17.  To [chisel] is to cut and dig through something very hard. 
18.  [Style] is the way or manner in which something is done. 
19.  A [cemetery] is a place where dead people are buried. 
20.  To be [exhausted] is to feel extremely tired and weak. 

 
 
 
104 Listening Exam: - [Vocabulary Units 1-15] 
 

1.  To [stroll] is to walk slowly or leisurely. 
2.  To be [allowed] is to have permission. 
3.  To be [ashamed] is to feel bad about some fault or action. 
4.  To [put off] something is to delay it. 
5.  To [commend] is to complement or praise somebody or something. 
6.  A [solution] is the answer to a problem. 
7.  To do very well at something is to be [successful]. 
8.  The different parts or segments of something are its [elements]. 
9.  To [tremble] is to shake because of fear, excitement or cold. 
10.  A [glider] is an airplane or object that flies without locomotion. 
11.  To [desert] somebody is to abandon them. 
12.  To be [forced] is to be compelled. 
13.  A [shot] is a special injection to prevent disease or sickness. 
14.  To [convince] someone is to make them believe something is true. 
15.  [Relief] is a feeling that comes when pain or worry subsides. 
16.  To be [fiery] is to be passionate or emotional. 
17.  [Smeared] means rubbed over or covered in a messy way. 
18.  To [explain] is to outline and/or illustrate something previously unclear. 
19.  An [audience] is a group of people watching or listening. 
20.  To [squirt] is to shoot liquid. 
21.  [Casual] means relaxed and informal. 
22.  To [turn the tide] is to reverse a negative movement and make it positive. 
23.  To [hog] is to take or keep all of something from others. 
24.  To [progress] is to move forward or to go to a next stage. 
25.  To [pinch] something is to squeeze it with a finger and thumb. 
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26.  Something is [handy] if it is close by and easy to get. 
27.  To [notify] someone is to let them know about something. 
28.  To [tag along] is to follow or accompany someone else. 
29.  To [contain] is to hold, restrain or to have as contents. 
30.  To [hurl] is to throw something powerfully. 
31.  A [distraction] is something that causes us to lose our concentration. 
32.  To [resemble] is to look similar to. 
33.  A [scent] is a distinctive smell made by animals or plants. 
34.  To [cluster] is to crowd or pull together. 
35.  [Remarkable] means special or unexpectedly impressive. 
36.  [Steady] means constant and/or reliable. 
37.  To be [timid] is to be shy or uncertain. 
38.  Something is [constant] if it is continual and doesn’t change. 
39.  [Cargo] is the name given to things transported by land, sea or air. 
40.  If something [appeals] to you, you find it attractive. 
41.  To [conquer] is to defeat and take over another nation or people. 
42.  A [stunt] is a trick or practical joke. 
43.  To [roam] is to wander without any particular direction. 
44.  [Driftwood] is wood that is washed onto beaches by sea waves. 
45.  To be [independent] is to not rely on anyone else. 
46.  A [ventilation] system helps to move air through a building or tunnel. 
47.  To [vow] is to make a serious promise to do something. 
48.  To [chisel] is to cut and dig through something very hard. 
49.  [Style] is the way or manner in which something is done. 
50.  To be [exhausted] is to feel extremely tired and weak. 
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Levels 105-108 
 
 
Listening Quiz 1: - [Vocabulary Units     ] 
 
1.  A [fault] is an imperfection or weakness. 
2.  If something can be used again after initial use, we can call it [reusable]. 
3.  To [pay one’s dues] is to go through hard times before achieving success. 
4.  [Orbit] is a regular circular movement around something, usually in space. 
5.  To [roam] is to move about freely without any singular purpose. 
6.  An [award] is a recognition for excellent performance. 
7.  To [judge] somebody is to assess their worth according to their actions. 
8.  To [strangle] something is to squeeze the life out of it. 
9.  To [worship] something is to venerate it or think of it as godly. 
10.  To [get rid of] something is to eliminate or discard it. 
11.  Something is [nutritious] if it is edible and very healthy. 
12.  [Fertilizer] is a special substance that makes soil rich for growing plants. 
13.  The [surface] of something is the top or outermost layer of it. 
14.  [Armor] is a hard protective covering. 
15.  To [tremble] is to shake or quiver. 
16.  To do what you want according to your preference is to [do as you like]. 
17.  To [glide] is to fly naturally without locomotion or effort. 
18.  A [spike] is a kind of stick with a sharp point. 
19.  An [earthquake] is an event that causes the ground to shake violently. 
20.  To be [wealthy] is to have a lot of money and assets. 
 
 
 
 
Listening Quiz 2: - [Vocabulary Units     ] 
 
1.  To [envelop] something is to cover it up or surround it completely from all sides. 
2.  To [act like] is to pretend or imitate. 
3.  [According to] means “following” or “as per”. 
4.  [Rights] are the entitlements that people have. 
5.  [Fury] is a kind of strong anger. 
6.  If something is [inconvenient], it is not useful or requires too much energy or patience. 
7.  If something is impressive or surprising, you could call it [remarkable]. 
8.  An [architect] is a person who designs buildings or structures. 
9.  A [contribution] is an addition or effort to assist in building or making something. 
10.  To [thrive] is to be successful and prosperous, or to grow in a healthy way. 
11.  To [go along with] something is to accept it. 
12.  To [back up] a statement, a person provides evidence or supporting details. 
13.  To [preserve] is to maintain or ensure longer life for something. 
14.  [Slums] are living areas that are dirty, poor and have little shelter. 
15.  To [expose] something is to show it when before it was concealed or unknown. 
16.  To [influence] is to guide or have an effect on something or someone. 
17.  To [encounter] something is to meet or see it while moving. 
18.  To [experiment] is to try to do or make something in various ways. 
19.  If something is empty or featureless, you could call it [blank]. 
20.  [Limited] means constrained or in small supply. 
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Listening Quiz 3: - [Vocabulary Units      ] 
 
1.  A [custom] is a habit or behavior followed by peoples or societies. 
2.  [Litter] is trash that is dropped in public places or in natural areas. 
3.  To [drive away] is to chase or prevent somebody from approaching something. 
4.  To [survive] is to live on after a life-threatening experience of some sort. 
5.  A [method] is a way or technique of doing something. 
6.  To be [reluctant] is to be unhappy or unwilling to do something. 
7.  To [enlarge] is to get or make bigger than an original size. 
8.  To [define] something is to explain it or give details about it. 
9.  A [ligament] is a special tissue that joins bones and muscles. 
10.  To [designate] is to assign or decide on a task, purpose or rule. 
11.  An [enthusiast] is a person who particularly enjoys a particular activity. 
12.  To [get along with] is to have good relations with somebody else. 
13.  If something is [fake], it is pretend or not genuine. 
14.  A [scene] is a place or location where something happens. 
15.  To be [inexpensive] is to be cheap or non-costly. 
16.  If something is [rugged], it is simple but strong and sturdy. 
17.  A [squad] is a group put together for some kind of active purpose. 
18.  [Amateur] means inexperienced or non-specialized. 
19.  [Hazardous] means the same as dangerous or unsafe. 
20.  To be [dedicated] is to have resolve and determination to do something. 
 
 
 
Listening Exam: - [Vocabulary Units      ] 
 
1.  To be [reluctant] is to be unhappy or unwilling to do something. 
2.  A [fault] is an imperfection or weakness. 
3.  To [roam] is to move about freely without any singular purpose. 
4.  To [judge] somebody is to assess their worth according to their actions. 
5.  To [expose] something is to show it when before it was concealed or unknown. 
6.  To [influence] is to guide or have an effect on something or someone. 
7.  To [worship] something is to venerate it or think of it as godly. 
8.  Something is [nutritious] if it is edible and very healthy. 
9.  The [surface] of something is the top or outermost layer of it. 
10.  To [glide] is to fly naturally without locomotion or effort. 
11.  An [earthquake] is an event that causes the ground to shake violently. 
12.  To be [wealthy] is to have a lot of money and assets. 
13.  A [custom] is a habit or behavior followed by peoples or societies. 
14.  To [survive] is to live on after a life-threatening experience of some sort. 
15.  A [method] is a way or technique of doing something. 
16.  If something is [rugged], it is simple but strong and sturdy. 
17.  To [enlarge] is to get or make bigger than an original size. 
18.  To [define] something is to explain it or give details about it. 
19.  A [ligament] is a special tissue that joins bones and muscles. 
20.  To [get along with] is to have good relations with somebody else. 
21.  If something is empty or featureless, you could call it [blank]. 
22.  [Limited] means constrained or in small supply. 
23.  A [spike] is a kind of stick with a sharp point. 
24.  If something is [fake], it is pretend or not genuine. 
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25.  A [scene] is a place or location where something happens. 
26.  To [back up] a statement, a person provides evidence or supporting details. 
27.  To be [inexpensive] is to be cheap or non-costly. 
28.  To [experiment] is to try to do or make something in various ways. 
29.  [Amateur] means inexperienced or non-specialized. 
30.  [Hazardous] means the same as dangerous or unsafe. 
31.  To be [dedicated] is to have resolve and determination to do something. 
32.  To [envelop] something is to cover it up or surround it completely from all sides. 
33.  To [act like] is to pretend or imitate. 
34.  To [get rid of] something is to eliminate or discard it. 
35.  [According to] means “following” or “as per”. 
36.  [Rights] are the entitlements that people have. 
37.  [Fury] is a kind of strong anger. 
38.  If something is [inconvenient], it is not useful or requires too much energy or patience. 
39.  If something is impressive or surprising, you could call it [remarkable]. 
40.  If something can be used again after initial use, we can call it [reusable]. 
41.  [Armor] is a hard protective covering. 
42.  To [strangle] something is to squeeze the life out of it. 
43.  To [tremble] is to shake or quiver. 
44.  A [squad] is a group put together for some kind of active purpose. 
45.  [Orbit] is a regular circular movement around something, usually in space. 
46.  An [architect] is a person who designs buildings or structures. 
47.  A [contribution] is an addition or effort to assist in building or making something. 
48.  To [thrive] is to be successful and prosperous, or to grow in a healthy way. 
49.  [Slums] are living areas that are dirty, poor and have little shelter. 
50.  To [encounter] something is to meet or see it while moving. 
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Appendix H: Speech Grading Criteria 
 
 
Note: Students are required only make and deliver two speeches – one at the in the first 
week of the session and one at the end. The first speech is based on information gathered in 
the introductory “finding out” exercise and requires students to talk about themselves and 1 
or 2 other classmates. The final speech is made by choosing one of the four essay tasks 
completed during the session and delivering it in speech format. In both cases, students are 
not permitted to look at written versions of their speeches whilst performing them. The 
teacher should take up and view the student’s book to evaluate how well the speech 
compares to what was written/planned on paper. The grading criteria below is necessarily 
general - please feel free to adapt the criteria according to level, age and/or relative 
experience within the Ewha program. 

 

[A]  

Student speaks clearly and confidently and manages to deliver all or close to all of 
the text/information chosen as the speech content. Demonstrates good speaking 
rhythm and delivers the speech neither too fast nor too slowly. Selects interesting 
material for speech. Maintains good eye contact with audience and good posture. 
 

[B]  

Student speaks clearly and confidently most of the time with occasional 
pronunciation difficulties. Manages to deliver all or close to all of the 
text/information chosen as the speech content. Demonstrates good speaking 
rhythm most of the time, though may have very brief pauses. Selects interesting 
material for speech. Maintains good eye contact with audience and good posture 
throughout most of the speech. 
 

[C]  

Student speaks clearly but may not seem confident or positive. Manages to deliver 
close to all of the text/information chosen as the speech content. Has occasional 
problems with speaking rhythm or one or two extended pauses. Selects reasonably 
interesting material for speech. Maintains little eye contact with audience and/or 
shuffles posture throughout most of the speech. 
 

[D]  

Student does not speak clearly and doesn’t seem confident or positive. Only 
manages half or so of the text/information chosen as the speech content. Has 
occasional problems with speaking rhythm and/or several extended pauses. 
Maintains little eye contact with audience and/or shuffles posture throughout most 
of the speech. 
 

[F]  

Stands up but does not deliver a speech. 
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Appendix I: Winter Session Evaluation Form 
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Appendix J: WLS Teacher’s Tracking Journal 

(Winter Example) 
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Appendix K: Winter Online Speaking Tasks 

 
 Online speaking tasks are outsourced to external teachers for the winter 

session, but it is still your responsibility to ensure students know when and 
what to do for their online tasks. 

 
 There are a total of four online speaking tasks for the session – one in each 

week. These follow the same format and sequence across levels 99-104, 
basically: 

 
 Week 1 – Complete the enrollment with YackPack and send a greeting 

and short introduction to the online teacher; 
 Week 2 – Tell the online teacher about the classroom teacher and 1-2 

classmates (as a follow up to the “Get to know your teacher” and initial 
finding out activities in Week 1 of the regular syllabus); 

 Week 3 – Talk to the online teacher about a favorite story from weeks 1 
and 2 (links to prompts in the finding out exercises, and also directly 
across to the reading syllabus) and explain why it is a favorite; 

 Week 4 – Talk about 5 new words from the vocabulary workbook 
(English through English application) – saying each word, what it means 
in English and using it in a sentence (this links out of the vocabulary 
system for the winter session). 

 
 Actual online tasks are written out in students’ writing/listening/speaking, 

at the back on the page preceding the evaluation form (page 49 or 50 
depending on the level), so you will need to remind the students of these 
tasks on Monday or Tuesday of each week. 

 
 Note that there are no online tasks for levels 95-98. 

 
 Levels 105-108 have a different online speaking syllabus, linked to the iBT 

tasks presented in their textbooks, following this sequence: 
 

 Week 1: Speaking Task 1 from Set 1 
 Week 2: Speaking Task 2 from Set 1 
 Week 3: Speaking Task 3 from Set 1 
 Week 4: Speaking Task 4 from Set 1 

 
 Teachers in levels 105-108 will be introducing and practicing these tasks 

from their textbooks in class, but the teachers will need to refer the 
students to the online practice and let them know which tasks from which 
pages to apply (as per the sequence above). 
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